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edi tor’s note

Study the Word

On the cover:
The autumn leaves on this maple tree have transformed their colors to
beautiful shades of yellow, orange, and red.
photo by shao-chun wang

One of the underlying themes of this issue is the encouragement received to
study and ponder the word of God: “You have supposed that I would give
it unto you, when you took no thought save it was to ask me. But, behold, I
say unto you, that you must study it out in your mind; then you must ask me
if it be right, and if it is right I will cause that your bosom shall burn within
you; therefore, you shall feel that it is right” (Doctrine and Covenants 9:7–8).
These words of encouragement were given to Oliver Cowdery when he had
hoped to be involved in the translation process. As Oliver had hoped to bring
ancient things to light in translating the Book of Mormon, we too hope to
make historical truths relevant for this day and age.
This issue asks the reader to focus on various questions and to ponder and
probe them for new insights. Particularly, there is a call to study the history
of the Relief Society and to understand its nineteenth-century beginnings in
light of current circumstances. There is also a call to study the Book of Mormon,
to study the fifth principle of the gospel, and to learn to incorporate quality
questions into teaching. I hope that these and other articles in this edition will
be found rewarding. As I read them, I was moved with the interest of each
author to find meaning in older sources and ancient texts and then to translate
those experiences into the modern world.
Finally, in this volume I have offered a brief review of one of the publications
of the Joseph Smith Papers Project. The larger Joseph Smith Papers Project has
already generated nine print volumes with many more to come. This review was
written for the gospel student and teacher and not for the academic community.
Specifically, I have tried to identify ways that these invaluable resources can be
used in studying and teaching, and to call attention to the ways in which these
volumes will impact the understanding of Church history, the Prophet Joseph
Smith, and the beginnings of the Restoration.

Thomas A. Wayment
Editor
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Seeing Beyond the Leaf
presid e nt diete r f. uchtd orf

President Dieter F. Uchtdorf is a member of the First Presidency of The Church of Jesus
Christ of Latter-day Saints.

The following address was delivered at the BYU Church History Symposium at
the Conference Center in Salt Lake City on March 7, 2014.

© Intellectual Reserve, Inc.

W

President Dieter F. Uchtdorf

hen I received the invitation to participate in this symposium, I felt
like it was something close to my heart. I’m not entirely sure of all the
reasons why, but I do know this: history is important. And keeping ourselves
anchored to the lessons learned from history will enable us to emulate the
best of what it means to be human. It can also help us avoid the worst. Georg
Wilhelm Friedrich Hegel, the German philosopher and idealist, said, “We
learn from history that we do not learn from history,” which is supported
by George Santayana, who said, “Those who cannot remember the past are
condemned to repeat it.”1
The late novelist Michael Crichton is reported to have said, “If you don’t
know history, then you don’t know anything. You are a leaf that doesn’t know
it is part of a tree.”2 History teaches us not only about the leaves of existence;
it also teaches about the twigs, branches, trunks, and roots of life. And these
lessons are important.
1

2
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One of the weaknesses we have as mortals is to assume that our “leaf ” is
all there is—that our experience encompasses everyone else’s, that our truth is
complete and universal. As I considered what I wanted to speak about today,
it seemed that the metaphor of the leaf needed to be at the heart. I also ran
across an old Yiddish expression that goes, “To a worm in horseradish, the
world is horseradish.” I want to emphasize that the truth embraced by The
Church of Jesus Christ of Latter-day Saints extends beyond leaves and certainly beyond horseradish. It extends beyond time and space and encompasses
all truth—from the mysteries of the tiniest atoms to the vast and incomprehensible secrets that the universe holds so tantalizingly before us.
The gospel of Jesus Christ encompasses not only the truth of what was
and what is but the truth of what can and will be. It is the most practical of
all truths. It teaches the way of the disciple—a path that can take ordinary,
flawed mortals and transform them into glorious, immortal, and limitless
beings whose divine potential is beyond our meager capacity to imagine.
Now, that is practical truth. It is priceless beyond imagination. It is truth
of the highest order. The pursuit, discovery, and application of truth are what
we are on this earth to discover. The gospel of Jesus Christ not only encompasses all truth, but it specializes in the knowledge that will be of greatest
worth to us in this life and throughout the eternities to come.
Seeing Beyond Our Leaf

As mentioned before, one of the traits we share as human beings is that we
assume that our own experience is a true and proper base from which to view
the rest of the world. For example, when we are healthy, we presume that
those we meet are healthy and judge them by that standard. When we are sick,
we are more likely to wonder if others are sick as well. We assume that the leaf
of our existence defines the world.
Tolkien began his famous novel The Hobbit with these words: “In a hole
in the ground there lived a hobbit.” If you remember, Bilbo Baggins lived in
a comfortable home in the Shire, a small, peaceful village that celebrated gardening, community gatherings, and a meal schedule that included breakfast,
second breakfast, elevensies, lunch, afternoon tea, supper, and dinner.
Bilbo was quite content with the leaf of his life. And it was beautiful for
all that. But little did he know of the twigs, branches, trunks, and roots that
were all around him. Little did he know of distant towers, trolls, and talking
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trees. The farther he went from the comforts of the Shire, the more remarkable and strange the world became.
While Tolkien’s world was one of fiction, it can serve as a metaphor for
our own experience. I grew up in a small branch of the Church in Zwickau,
East Germany. Our little meetinghouse was a beautiful building with an old
air-driven organ. It was my privilege to sometimes have the assignment to
work the bellows that supplied air to the pipe organ. While the congregation
sang our beloved hymns of the Restoration, I pumped with all my strength so
the organ would not run out of wind. The eyes of the organist unmistakably
indicated whether I was doing fine or needed to increase my efforts quickly.
I loved our little meetinghouse with its stained-glass window that
showed Joseph Smith kneeling in the Sacred Grove. When I was young, I
supposed that this was what the Church looked like—that what I was seeing
in Zwickau was what every other member of the Church saw during their
Sunday experience throughout the world—that the little leaf of my experience was the same as everyone else’s.
As I grew older, our family moved to Frankfurt, where the Church was
a little larger. There were more members there. The meetinghouse looked
different.
The older I got, the more exposure I had to the Church in its many forms
throughout the world. I have worshipped with the Saints of God in congregations throughout the world, from the most humble of homes to the great
Conference Center in Salt Lake City.
Now it is approaching seven decades since that small child sat behind the
organ pumping wildly, trying to force enough air through its pipes so that the
congregation could hear the beautiful music. I have seen the Church—leaf,
twig, branch, trunk, and root. And though outwardly the Church appears
different in the various areas of the world, I can affirm that it is of the same
spirit and the same essence wherever you go. It rests upon the foundation of
the blessed Redeemer, and it is guided by the rock of revelation. No matter
how different the Church may appear in its outer form, wherever you travel
the inner Spirit of Christ is the same in every congregation, and that is how
it should be.
I stand in awe of how the Holy Spirit transforms the lives of individuals, regardless of their cultural, economic, or social background, and leads all
mankind to forsake the natural man and cleave to the light, to feel the mighty
change that comes to those who seek God’s truth. I have met men, women,
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and children on every continent who have experienced this transformative
rebirth in their hearts, causing them to “have no more disposition to do evil,
but to do good continually.”3
Humility Leads to Spiritual Knowledge

Often, it is not the wise nor the great who respond to the words of the prophets, but the poor in heart, the humble, and those who suffer. Frequently, these
are they who approach their own Hill Onidah, open their hearts to the word
of God, and arouse their faculties to “exercise a particle of faith”—even if they
can only muster “no more than [a] desire to believe.”4 Sometimes all it takes
is the smallest seed—merely a desire to believe—for faith to sprout, blossom,
and become good.5 Sometimes we must go to the Father in earnest prayer,
tears wetting our cheeks, as we repeat the words the distraught father offered
to the gentle Christ, “Lord, I [do] believe; help thou mine unbelief.”6
From small seeds, great trees grow.
From small beginnings, the Lord can work miracles in our lives.
From Humble Beginnings

Our Heavenly Father is able to make great things come from small beginnings. In fact, this is often His preferred strategy.
Case in point, I invite you to consider the small Galilean town of Nazareth.
Why do you suppose our Heavenly Father chose to have His Only Begotten
Son raised in this relatively insignificant town in Galilee? Why Nazareth?
Why not Jerusalem? Or Rome, for that matter?
The Jewish convert to Christianity Alfred Edersheim wrote of this
area that “there was a general contempt in Rabbinic circles for all that was
Galilean.” And that “Galilean—Fool!” was a common expression.7
The town of Nazareth is not mentioned in the Old Testament, nor does
Josephus speak of it. I understand that the Talmud lists sixty-three Galilean
towns but does not mention the city of Christ’s youth. When Nathanael first
heard of Jesus, he voiced a question that must have been on many an inquirer’s lips: “Can there any good thing come out of Nazareth?”8 And yet from
this small, out-of-the-way town came the Light of the World, the Savior of
mankind, the Redeemer.
Eighteen centuries later, in another small, out-of-the-way town, lived a
young man who walked into a grove of trees near his home with a question
in his heart. He knelt in prayer to ask God for direction in his life. Palmyra
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was nestled in upstate New York, far from the intellectual and cultural centers
of the United States (let alone the world). Why would our Heavenly Father
choose such an out-of-the-way place to reveal Himself to man?
From these two unlikely and disregarded places—Nazareth and
Palmyra—emerged two figures who would change the world.
“The Foolishness of God”

Throughout the record of sacred history, we find that our Heavenly Father
teaches His children over and again not to place their trust in the wisdom of
the world—not to overvalue what the world holds in high regard. He teaches
us that “the foolishness of God is wiser than men; and the weakness of God is
stronger than men.”9 And yet we have an almost irresistible desire to assume
that the leaf of information we have in our possession is a representation of all
there is to know. We assume that the horseradish that we see all around us is
proof that the world is made of the substance.
We do the best we can with the information at our disposal to make
assumptions and increase the body of knowledge—and this is a noble pursuit.
However, when we assume that what we know is all there is to know, we miss
the mark and our philosophies and theories fall short of the rich truths that
populate heaven and earth.
In the words of Orson F. Whitney, an early Apostle of the Church, the
gospel “embraces all truth, whether known or unknown. It incorporates all
intelligence, both past and prospective. No righteous principle will ever be
revealed, no truth can possibly be discovered, either in time or in eternity,
that does not in some manner, directly or indirectly, pertain to the Gospel of
Jesus Christ.”10
Our Heavenly Father teaches this lesson to His children over and
again—He warns against setting aside the knowledge of God or dismissing
its importance. He teaches us that we should not assume that what we know—
what we can prove and test and verify—is all that there is. “We believe all that
God has revealed, all that He does now reveal, and we believe that He will yet
reveal many great and important things pertaining to the Kingdom of God.”11
God sees infinitely more than we do. His perspective is infinitely more
complete and profound than ours, “for as the heavens are higher than the
earth, so are [His] ways higher than [ours], and [His] thoughts than [ours].”12
He has more information than we do. And a little more information can
make all the difference in the world.

6
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Since English is not my native language, I enjoy looking into the meaning of individual words—even plain ones. Take the word plane and another
word plane spelled exactly the same way. Both words have the same amount of
letters, and they sound just the same. Nevertheless, there are huge differences
between them. One is a handy tool for smoothing planks of uneven wood.
The other is an infinitely better choice for transoceanic travel.
A small amount of additional information—and perhaps a bit of context—makes a wondrous difference in our capacity to understand the
meaning of words and the meaning of life’s circumstances.
God Chooses the “Foolish Things of the World”

In our world today, we seek out the wise, wealthy, and well-known. We
honor their opinions and follow their research. Compare that with how our
Heavenly Father operates. He often chooses “the foolish things of the world
to confound the wise; and God hath chosen the weak things of the world to
confound the things which are mighty.”13
“And if men come unto me I will show unto them their weakness. I give unto
men weakness that they may be humble; and my grace is sufficient for all men that
humble themselves before me; for if they humble themselves before me, and have
faith in me, then will I make weak things become strong unto them.
“Behold, I will show unto the Gentiles their weakness, and I will show
unto them that faith, hope and charity bringeth unto me—the fountain of
all righteousness.”14
He uses the weak and insignificant to bring to pass His work. He gently
reminds us that the “things which are despised, hath God chosen, . . . that no
flesh should glory in his presence.”15
His knowledge of truth is so infinitely greater than ours that He looks
upon the wisdom of the world as perhaps we might look upon the dogmatic
assertions of a pedantic fool. Though the fool may speak words with passion
and conviction, he may lack essential information.
The Need for Faith

We must not abandon God’s revealed truth—which comes from the roots
and source of all righteousness and truth. For what we see, in contrast, is the
truth of our leaf.
Frederick the Great, the eighteenth-century king of Prussia, was one of
the most innovative and successful military strategists in history. But he was
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not always successful. After his defeat at Kunersdorf, many of his soldiers
widely scattered in confusion. The story is told that “one [soldier] was brought
before the king, who asked him why he had run away. ‘Because things were
going badly for Your Majesty.’
“Frederick reflected for a moment, then said mildly, ‘I suggest that you
wait a week. Then, if things are still going badly, we will quit together.’”16
There will be times when it may appear that things are going badly for the
truth of God—that the evidence of the world contradicts God’s utterances.
For my part, I have learned to be patient, knowing that in the end things will
work out. God’s kingdom will continue to grow. The truth will continue to
flourish and spread throughout the earth. Sometimes all it takes is a little faith
and a little patience. Things that may appear impossible now may become
matter-of-fact in years to come.
The Freiberg Temple

May I offer you a personal experience that illustrates this? You are all well
aware that in 1961, the Soviet Union began building a wall that would cut off
the city of West Berlin from the surrounding area. This wall was a symbol of
the Cold War and served as a metaphor for the separation and division of the
communist world and the democratic Western world. One of the resulting
side effects of this increased isolation was that it became increasingly difficult
for members of the Church in East Germany to visit the Swiss Temple—the
only temple in Europe at that time.
Seven years later, in 1968, Elder Thomas S. Monson, an Apostle of the
Lord Jesus Christ, visited the Saints in the German Democratic Republic
(DDR). President Monson said of that visit:
On a cloudy and rain-filled day I journeyed to the city of Görlitz, situated deep in
the [DDR] near the Polish and Czech borders. I attended my first meeting with
the Saints. We assembled in a small and ancient building. As the members sang the
hymns of Zion, they literally filled the hall with their faith and devotion.
My heart was filled with sorrow when I realized the members had no patriarch,
no wards or stakes—just branches. They could not receive temple blessings—either
endowment or sealing. No official visitor had come from Church headquarters in a
long time. The members could not leave their country. Yet they trusted in the Lord
with all their hearts.
I stood at the pulpit, and with tear-filled eyes and a voice choked with
emotion, I made a promise to the people: “If you will remain true and faithful to
the commandments of God, every blessing any member of the Church enjoys in any
other country will be yours.” Then I realized what I had said. That night, I dropped
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to my knees and pleaded with my Heavenly Father, “Father, I’m on Thy errand; this
is Thy Church. I have spoken words that came not from me but from Thee and Thy
Son. Wilt Thou fulfill the promise in the lives of this noble people.”17

In 1975, six years after President Monson’s first visit to the German
Democratic Republic, he came again, went to a beautiful place high above
the Elbe River near Dresden and Meissen, and rededicated the East German
Mission for the advancement of God’s work. I quote from his prayer:

The dedicatory prayer continues with the most wondrous pronouncements. If you haven’t read it yet, I recommend it warmly. President Monson
concludes:
Amidst the ringing of Church bells this morning, and the singing of birds in this,
the forest which Thou hast created, music fills our souls and gratitude fills our hearts
as we humbly acknowledge before Thee that Thou art our Father, that with Thee all
things are possible, and that Thy Gospel has been restored upon the earth. . . .
Grant that the way may be cleared for the program of the Church in its fulness
to come to this people, for they, through their faith, have merited such blessings.
As Thy humble servant, acknowledging the divine revelation and inspiration
of this day, I therefore invoke Thy holy blessings upon Thy work and upon Thy
people in the Dresden Mission of The Church of Jesus Christ of Latter-day Saints.18

When I first learned about these wonderful promises by a prophet of
God, my heart filled with gratitude to the Lord but at the same time with an
encroaching feeling of uncertainty, almost unbelief. There seemed no possible way that these beautiful promises to our people could happen in their
lifetime, if ever. How could a temple be built and operated in East Germany?
I had faith in the Lord, and I loved and acknowledged President Monson
as a prophet, seer, and revelator. I wanted the Saints in that country to have
the full blessings of the gospel, but at the moment I just couldn’t see a way in
which this could be accomplished.
I grew up in East Germany; that’s where my family joined the Church.
Harriet’s ancestors came from the same part of Germany. We wished these
promises to be fulfilled. But we knew firsthand of the challenges in our
country. Was it possible to receive these promised blessings at a time of great
political and societal division and isolation, at the time of the Cold War? I

Wiki Commons

Grant, Heavenly Father, that the membership here may receive their patriarchal
blessings and live in such a way as to bring the promises to fulfillment.
Heavenly Father, wilt Thou open up the way that the faithful may be accorded
the privilege of going to Thy holy temple, there to receive their holy endowments
and to be sealed as families for time and all eternity.

The construction of the Freiberg Germany Temple is one of the great miracles in the history of the Church in
Europe. It is a wonderful example of how God can make the impossible possible in any part of the world.

felt somehow like the man who cried out, “Lord, I believe; help thou mine
unbelief.” It was clear to me that the evidence of the world contradicted the
word of an Apostle of the Lord.
Almost a decade later, Harriet and I had all but forgotten this prophetic
promise. We were attending the Swiss Temple one day when Harriet overheard a conversation between two elderly sisters from East Germany. The
elderly at the time were the only ones in the DDR who were allowed to travel
to the Swiss Temple, as the regime felt sure that they were not a flight risk.
One of these elderly sisters was talking to her friend about a very strange
message she had received the same morning. Her son had informed her that
soon a temple would be built in the DDR, the German Democratic Republic!
Harriet told me that this poor sister must have been very confused or
lost her mind over the continuous wishful thinking to have a temple in East
Germany. We felt sorry for these sisters but also a little amused at the same
time when we shared the episode with our friends. There wasn’t even a temple
in West Germany. How could the Church build one in the DDR?
A few days later, the Freiberg Temple was announced.
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In June of 1985, President Gordon B. Hinckley dedicated in East
Germany the Freiberg Germany Temple as a house of the Lord. It was the first
temple behind the Iron Curtain. A temple in a communist land that almost
everyone (including me) had said would never be possible in our lifetime.
The construction of the Freiberg Temple is one of the great miracles in
the history of the Church in Europe. It is a wonderful example of how God
can make the impossible possible in any part of the world.
The lesson here is an important one: God knows what we do not. What
may seem impossible for us is not impossible to Him. What we mortals may
write off as foolishness may be entered into the book of heaven as fact.
God is good and faithful, and He performs His work in ways that
sometimes are not comprehensible to our mortal minds. He asks that we have
a little faith, a little patience, that we believe. He asks us to seek after Him and
believe in His word.
It is my conviction that those who disregard the reality of heaven will
ultimately find themselves on the wrong side of history.

It is a fact [that] if I now had in my possession, every decision [we] had [made]
upon important items of doctrine and duties, since the commencement of this
work, I would not part with them for any sum of money; but we have neglected
to take minutes of such things, thinking, perhaps, that they would never benefit
us afterwards; which, [if we] had them now, would decide almost every point of
doctrine which might be agitated. But this has been neglected, and now we cannot
bear record, to the Church and to the world, of the great and glorious manifestations
which have been made to us, with that degree of power and authority we otherwise
could, if we now had these things to publish abroad.

Joseph Smith then urged the members of the Twelve to keep records
of important events and decisions. He said if they would do this, even with
items that may seem to have little or no worth, that later they would “find
[them] of infinite worth, not only to your brethren, but [they] will be a feast
to your own souls.”20
With this being emphasized by the Prophet Joseph, I thank you for the
efforts you are making to record the history of the Church and its people.
Sometimes we feel that our lives are mundane and trivial. “Of what
interest would my life be to anyone?” we might say. Those of you who are
deeply involved in the recording and teaching of history can answer that

Photo by Thomas A. Wayment

The Importance of Keeping Records

I assume that all of you love to study history. Talking to you about the
importance of history or the keeping of records would appear almost like
“taking owls to Athens,” “carrying coal to Newcastle,” or “selling snow to
Eskimos.”
As a slight variation of what I said at the beginning, let me add, “Those
who don’t study history are doomed to repeat it, and those who do study
history are doomed to stand by helplessly while everyone else repeats it.”
On April 6, 1830, a revelation was given to Joseph Smith the Prophet
at Fayette, New York. The revelation was given at the organization of the
Church in the home of Peter Whitmer Sr. Six men, who had previously been
baptized, participated. By unanimous vote these persons expressed their
desire and determination to officially organize the Church. In this revelation one half-sentence has great significance for our discussion today. It reads,
“Behold, there shall be a record kept among you.”19
Almost five years later, in February of 1835, Joseph Smith met with nine
members of the Twelve and placed before the council an item that would be
of importance. He told them that he had learned something from experience
that gave him deep sorrow. Then he said:

11

At the organization of the Church, in the home of Peter Whitmer Sr., a revelation was given that contained
these words of great significance: “Behold, there shall be a record kept among you.”
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question far better than I. You understand the worth of journals that may
have seemed trivial and mundane to the people who wrote them at the time
but are cherished and treasured years later.
I commend you for all you do to keep a history of the Church and for
your efforts in encouraging others to keep a record of their lives and their
families. This is a cause that is of great importance to God’s work and to His
Church.
I am grateful for the marvelous work that is being done to prepare and
publish The Joseph Smith Papers. Learning about the real struggles and real
successes of early Church leaders and members is a very faith-promoting process for me. We always need to remember that transparency and openness
keep us clear of the negative side effects of secrecy or the cliché of faith-
promoting rumors. Jesus taught the Jews, “And ye shall know the truth, and
the truth shall make you free.”21 Truth and transparency complement each
other. “The glory of God is intelligence, or, in other words, light and truth.”22
A Religion of Learning

My dear brothers and sisters, one of the most fascinating things about this
mortal experience is that there is so much to learn. Isn’t it a remarkable feeling
to belong to a Church that not only embraces truth—no matter the source—
but that teaches there is much more to come, that God “will yet reveal many
great and important things pertaining to the Kingdom of God.”23 As a result,
we are humble about the truth we have. We understand our knowledge is a
work in progress, that the leaf we have before us is simply one microscopic
snapshot—part of an infinitely vast forest of fascinating knowledge.
Our little world—our small section of experience—may be an accurate
and true reflection of our reality. But, it is only an infinitesimal atom in the
vast universe of what we eventually will know. Isn’t that a glorious concept!
Isn’t it wondrous to belong to a Church that teaches that infinite progress
and eternal knowledge await those who set foot upon the path of discipleship
of Jesus Christ and follow it in faithfulness and dedication?
I wish you the best in this noble effort as you pursue the great adventure
of recording and clarifying history. The roads we travel are certainly not
guaranteed to be easy or ever pleasant, but if we keep traveling in the pursuit
of truth, they will always lead back to the ultimate truth: they will lead us to
our Heavenly Father, who is the great historian, the great record keeper, the
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great Creator, mentor, and friend. Of this I testify and leave you my blessing,
in the name of Jesus Christ, amen.
© 2014 by Intellectual Reserve, Inc. All rights reserved.
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Elder Neil L. Andersen

he seminaries, institutes, and schools of the Church are amazing blessings
from heaven. You are a remarkable army of faith-filled, devoted men and
women, unified in the great purpose of teaching and preparing our youth.
This broadcast, translated into twenty-five languages, will reach more than
45,000 teachers and associates in 137 countries. There are 725,000 students
enrolled in seminaries and institutes around the world. There are also more
than 40,000 students enrolled in religious education classes in the Church
schools of higher education.
The gospel of Jesus Christ is fulfilling its prophetic destiny—growing and
strengthening to include every nation, kindred, tongue, and people. You are a
most important part of the stone, cut without hands, rolling forth to fill the
whole earth.
The First Presidency, the Quorum of the Twelve, and mothers and
fathers across the world are so very thankful for you. We know the goodness
15
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of your lives. You keep the commandments; you pray and seek the guidance
of the Holy Ghost. Your righteous influence leads young men and women to
privately go to their knees and sincerely speak to their Heavenly Father. You
diligently reach out to students who are not quite listening or whose decisions are leading them into treacherous waters. We love you, we pray for you,
and we thank you for your noble work. The Lord calls His very best to teach
the rising generation.
In my talk in October general conference, I mentioned Kathy’s call to
be an early-morning seminary teacher. We had been married only four years
and were living in Clearwater, Florida. We had two children, ages three and
one, and I had just started a new job only two months earlier. The community
high schools were on double session, requiring seminary to begin at 5:00 a.m.
We lived thirty minutes from the ward chapel.
As the member of the stake presidency talked to me about extending a
call to Kathy as the early-morning seminary teacher, I raised these issues with
him. He assured me that the stake presidency had been thoughtful in their
decision, so I raised what I considered an impossible obstacle.
“With me serving as the ward Young Men president,” I explained, “I am
often with the youth at night, making any thought of her early-morning service difficult to imagine.”
The stake president’s counselor smiled, not hesitating for a moment.
“That will be no problem, Brother Andersen,” he explained. “We will release
you and call her.” And that’s exactly what they did.
We live in an important time in the history of our planet. Let us remember
that those who sit in your classrooms are some of the most spiritually sensitive
sons and daughters of God that have ever entered mortality. I like these words
from President George Q. Cannon, who served in the First Presidency: “God
has reserved spirits for this dispensation who have the courage and determination to face the world and all the powers of the evil one, visible and invisible,
to proclaim the gospel and maintain the truth and establish and build up
the Zion of our God fearless of all consequences. He has sent these spirits in
this generation to lay the foundation of Zion never more to be overthrown,
and to raise up a seed that will be righteous, and that will honor God, and
honor Him supremely, and be obedient to Him under all circumstances.”1
The young men and women in your classes are these spirits. They are the hope
of the future.
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As you know, education in Korea is very important, and many students attend school or study classes from 8:00 in the morning until 10:00
at night. Even with that schedule, students attend early-morning seminary
at 6:00 a.m. Their motto: “We will not be defined by our education but by
our faith in Christ.”
Aren’t they exceptional! Your students are exceptional too!
One student in Tonga said about her seminary teacher: “Brother
Solomoni is a great man of God. He has taught me that how much we learn is
not as important as applying what we know. The amount of knowledge is less
important than what we do with the knowledge we have.”
You have enormous influence on the lives of the youth. We were in Fiji
with Elder O. Vincent Haleck and Sister Peggy Ann Haleck. Elder Haleck
is a General Authority serving in the Pacific Area Presidency. He told us of
his first experience with a seminary teacher. He was born and has lived his
life in American Samoa, but before he was a member of the Church and
while attending high school in California, he was invited to attend seminary.
He described his first impression of the seminary teacher who taught that
5:30 a.m. class: “The man was dressed in a nice suit and was very engaging.
He was so excited, and it was so early in the morning, I asked my friend if the
teacher was on medication or some other stimuli. It was my first exposure to
the Book of Mormon, and I was captivated by the power of his teaching. I
began from then on to attend each morning. Later, when I began taking the
missionary lessons, reading the Book of Mormon was very natural because of
the lasting impression left by my seminary teacher.”
I want to speak to you about creating an increased spirit of faith, hope,
and charity in your classroom. In the final chapter of the Book of Mormon,
Moroni speaks of these eternal virtues:
Wherefore, there must be faith; and if there must be faith there must also be hope;
and if there must be hope there must also be charity.
And except ye have charity ye can in nowise be saved in the kingdom of God;
neither can ye be saved in the kingdom of God if ye have not faith; neither can ye
if ye have no hope.2

Faith, hope, and charity—beautiful words of heaven. I know you teach these
principles, and I pray that my message tonight will help you in your teaching.
I begin with faith in God and faith in the Lord Jesus Christ. The development of faith is principally the responsibility of each individual son or
daughter of God, but one of your great opportunities is to be an important
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part of this process. You encourage faith, explain faith, show the fruits of
faith, and bear testimony of your own faith so that every student listening
knows that you speak from the heart.
In the parable of the sower in the thirteenth chapter of Matthew, the
Lord spoke about seeds: some fell by the way, some fell among stony places,
others fell among thorns, and some fell upon good ground.3 The Savior then
interpreted the parable: “When any one heareth the word of the kingdom,
and understandeth it not, then cometh the wicked one, and catcheth away
that which was sown in his heart. This is he which received seed by the way
side.”4
Our responsibility is to help each student understand the gospel of Jesus
Christ. When there is understanding, the seed is in good ground. The Savior
added this verse: “He that received seed into the good ground is he that
heareth the word, and understandeth it; which also beareth fruit, and bringeth forth, some an hundredfold, some sixty, some thirty.”5 From Proverbs we
read, “With all thy getting get understanding.”6
Spiritual understanding rarely comes from a lecture. It comes in classrooms where questions are welcome, where doubts and fears can be expressed,
and where honest opinions are never dismissed. It comes from obedience,
private study, and prayer. Spiritually, the classroom of faith becomes less like
a lecture hall and more like a fitness center. Students do not get stronger by
watching someone else do the exercises. They learn and then participate. As
their spiritual strength increases, they gain confidence and apply themselves
all the more.
The Savior taught by listening and observing. After teaching and healing
the multitude, He fed them.7 To the woman caught in adultery, He wrote in
the sand.8 Before He healed the daughter of the leader of the synagogue, He
asked those who did not believe to leave the house.9 And to Caiaphas, the
high priest, He said nothing.10
Elder Neal A. Maxwell summarized effective teaching in these words:
“Do not be afraid of repetitious teaching. Ask inspired questions. Typically,
but not always, two-way dialogue is better than one-way monologue.”11
Use the scriptures; share simple stories, parables, and real-life examples; ask
questions; invite students to teach and to share their feelings; encourage
them to act in faith and to report on what they are learning. Keep your
teaching centered in the doctrine. Alma taught, “Therefore God gave unto
them commandments, after having made known unto them the plan of
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redemption.”12 Commandments are best understood in the context of the
doctrine of Christ.
In your training and curriculum materials, as well as in the new youth
curriculum, Come, Follow Me, the First Presidency has emphasized nine doctrinal principles. Do you know them? Let me list them: the Godhead; the Plan
of Salvation; the Atonement of Jesus Christ; Dispensations, Apostasy, and
the Restoration; Prophets and Revelation; Priesthood and Priesthood Keys;
Ordinances and Covenants; Marriage and Family; and Commandments.
Let your teaching always be centered in the doctrine. Faith, repentance,
baptism, the gift of the Holy Ghost, enduring to the end—this is the doctrine
of Christ.13 If you are not sure what to teach, speak of Christ. Speak of the
doctrine of Christ, the gospel of Christ, His life, His death, His Resurrection,
and His magnificent Atonement. And, my dear brothers and sisters, continue
to build and strengthen your own faith in Christ as you follow the same principles you are teaching to your students.
Next I turn to a classroom of increased hope. Faith in Christ brings hope.
We increase hope in Christ as we help our young brothers and sisters to better see why they are on earth and what awaits them in the future. This is a
wonderful time to live upon the earth. The youth you teach live at a time that
has long been anticipated. The gospel is restored in its fulness. Part of their
responsibility in mortality is to help prepare for the Savior’s return.
As prophesied, the times prior to the breathtaking events of the Savior’s
return are to be days of deceit, iniquity, commotion, and confusion.14
President Thomas S. Monson has said, “Evolving at a rapid rate has been the
moral compass of society. Behaviors which once were considered inappropriate and immoral are now not only tolerated but also viewed by ever so many
as acceptable.”15 [He also said,] “Where once the standards of the Church and
the standards of society were mostly compatible, now there is a wide chasm
between us, and it’s growing ever wider.”16
Brigham Young prophesied, “It was revealed to me in the commencement
of this Church, that the Church would spread, prosper, grow and extend, and
that in proportion to the spread of the Gospel among the nations of the earth,
so would the power of Satan rise.”17
Our days are not unexpected days, and the Lord has provided for our
spiritual safety and for the safety of our students. As evil increases in the
world, there is a compensatory power of revelation and spiritual gifts given

20

Religious Educator · VOL. 15 NO. 3 · 2014

to the righteous. The Lord gives us added power as we are willing to remain
righteous in a wicked world.
When I was the age of your students, there were only 13 temples in the
entire world. With the upcoming temple dedication in Gilbert, Arizona, this
Sunday, and in Fort Lauderdale, Florida, in early May, there will be 143 operating temples. Now 85 percent of the membership of the Church live within
200 miles of an operating temple. There are 27 more temples that are under
construction or in design. The blessings of the temple are one compensatory
gift to this generation.
With temples has also come technology, and with technology the blessing of more fully turning the hearts of the children to the fathers. This past
year, for the first time, we have been able to see our generations online. Earlier
at the RootsTech conference here in Salt Lake City, I encouraged the youth
to prepare as many names for the temple as baptisms they perform in the temple.18 It is a noble goal. I would challenge your students to embrace this same
goal to prepare as many names for the temple as baptisms they perform in the
temple. I invite you to visit LDS.org and explore the RootsTech conference.
There is spiritual power in tying our youth more completely to their fathers.
Another blessing we have today is the power to hear and learn from
modern-day prophets. The general conference talks are instantly available.
These are the words of the Lord for us in our day. My friend Marcelo Saito,
who is the director of the Osasco Institute in São Paulo, Brazil, recently wrote
me about how he prays to know how to link the scriptures he is teaching with
the words of the prophets. This has led his students to take closer notes during general conference and to better apply the teachings to their daily lives.
The words of the prophets carry faith and assurance, and their counsel and
direction are sustained by the powers of heaven.19 These blessings, along with
many, many others, allow us to be firm and true in a world whose spiritual
moorings are deteriorating.
Symbolically, you are like a force helping young trees to grow in a very
windy place. In nature, trees that grow up in a windy environment have compensating strengths. As wind whips a young sapling, forces inside the tree do
two things. First, they stimulate the roots to grow faster and spread farther.
Second, the forces in the tree start creating cell structures that make the trunk
and branches thicker and more flexible to the pressure of the wind. You, like
the forces in a tree, help stimulate deeper spiritual roots and a stronger resolve
to resist temptation.
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As the world grows darker, the light of the truth shines brighter. As the
hearts of men become colder, the warmth of the Savior’s peace burns stronger.
As the noise of tempting voices shout louder, the still, small voice of the Spirit
comes with even greater clarity. As evil increases in the world, the Lord sends
the power of revelation and spiritual gifts for the righteous.
Teach our sons and daughters that there is an important work for them to
do. You will remember the Lord speaking to Moses while he was yet a young
man. He said, “I have a work for thee, Moses.”20 The Lord has a work for each
of those in your classroom. To prepare Moses for his important role, the Lord
showed him “the world and the ends thereof, and all the children of men
which are, and which were created.”21 He saw worlds without number.
We can imagine just an inkling of what he saw as we look at the beautiful images transmitted back to earth through the Hubble space telescope. In
1996, astronomers pointed the telescope to a black, empty space and opened
it for ten days, hoping to capture light that had been traveling for more
than thirteen billion years. When the telescope closed and the images were
processed, more than three thousand galaxies were discovered. Each of the
galaxies contained hundreds of millions of stars. The Lord said unto Moses,
“The heavens, they are many, and they cannot be numbered unto man; but
they are numbered unto me, for they are mine.”22 When the presence of God
withdrew from Moses, Moses “fell [to] the earth.” It was “many hours before
Moses [regained] his natural strength . . . ; and he said unto himself: Now, for
this cause I know that man is nothing, which thing I never had supposed.”23
As our students realize the greatness of God and that God is their Father,
hope increases. That hope is magnified in His Son, Jesus Christ.
You will remember that Moses was left alone and that Satan came tempting him, saying, “Moses, son of man, worship me.”24
But Moses confronted Satan: “I could not look upon God, except his
glory should come upon me, and I were transfigured before him. But I can
look upon thee [as a] natural man.”25
Moses realized that while he was nothing, he was somebody. He declared,
“For God said unto me: Thou art after the similitude of mine Only Begotten.”26
Moses realized that compared with God, he was nothing. Yet, because he was
a son of God, he was of eternal value.
This is the hope that we must have in our classrooms. There is no need
for despair. We are sons and daughters of God. His Only Begotten Son is
our Savior and Redeemer. As we love Him, He will lift us above our troubles.
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As we repent, He will forgive us. Because of Him, we will be resurrected. As
we live worthily, we will be washed clean and return to our Father forever.
As your students realize the indescribable power and greatness of God, combined with their value as sons and daughters of God, they develop spiritual
balance. They recognize their dependence upon God, but also their accountability before Him, the importance of their own choices and of what they
may become. In Christ hope comes alive.
We now turn to a classroom of increased charity. “Charity is the pure love
of Christ.”27 Moroni’s father, Mormon, twice declared, “If ye have not charity,
ye are nothing.”28 No matter how articulate you are, how well you prepare,
and how talented you are in relating to youth, without the pure love of Christ
you will not succeed. As your soul is filled with the pure love of Christ, your
spiritual gifts are magnified and you are better able to reach your students.
Christ is our example, and we follow Him. We seek to love God and others as He did. In the new youth curriculum, the emphasis is to teach in the
Savior’s way. I quote from the guide:
He loved them, prayed for them, and continually served them. He found opportunities to be with them and to express His love. He knew their interests, hopes, and
desires and what was happening in their lives.
He knew who they were and who they could become. He found unique ways
to help them learn and grow—ways meant just for them. When they struggled, He
did not give up on them but continued to love them and minister to them.29

I know this is how you approach your students, and I commend you for it. Let
me give you four quick examples of teachers full of charity.
As a high school student, I participated in released-time seminary at
Highland High School in Pocatello, Idaho. A book was given to me by my
seminary teacher, Brother Richard Clark, when I was a junior in high school.
It was 1967. I had received a very small recognition in the state of Idaho. He
could have given me a simple verbal acknowledgment, but he showed his love
in a much more impactful way. Brother Clark wrote on the inside of the wellworn book, “We are very proud of you and of this honor [that has] come to
such a fine person.” And following his name, he invited all my classmates to
sign the book as a token of their friendship with me. Seventy-nine students
signed the book with him and expressed their thoughts of congratulations and
support. Even after forty-five years, the book continues to be an expression of
love from my seminary teacher and my fellow students. You can imagine how
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I listened to my seminary teacher, Brother Clark, as he testified of the Lord
Jesus Christ.
I mentioned Kathy’s call to be an early-morning seminary teacher. She
would arise every morning at 4:00 a.m. for her seminary class that began at
5:00 at the chapel, thirty minutes from our home in Clearwater, Florida. She
was expecting our third child and was often sick as she taught her students.
She always picked up two or three students on her way to the chapel and
taught with great devotion and faith. In the years since that time, I have marveled at the gratefulness of those young students who felt of her goodness.
Their feelings toward her echo the feelings expressed about another seminary
teacher: “We could warm our hands by the fire of [her] faith.”30
For my third example, let me again emphasize the First Presidency’s
inspired direction in introducing the youth curriculum, Come, Follow Me.
Sister Carole Gates, a seminary teacher in Las Vegas, Nevada, wrote me: “In
using the principles from Come, Follow Me, our class is having amazing experiences. [My] students . . . [are] sharing their feelings and insights [much more
freely]. Where we once had five who would readily share their feelings, we
now have ten to twelve.”
Sister Gates then gave me this example from her class: “Our class was
discussing John 18–19 . . . [how] Pilate . . . was swayed by the crowd . . . against
his own feelings and . . . his wife’s warning. . . . [The students] had a rousing
discussion about . . . evil crowds that influence us today [and] encourage us to
change our minds . . . despite what we know to be true. . . . Even my students
who never say a word had something to share. [They encouraged] each other
to choose [the] right and [testified] of the power that comes with their own
right choices.”31
Please use these divine principles of Come, Follow Me to strengthen your
own teaching. They are exactly the principles you are being trained on in seminaries and institutes and at our Church colleges and universities.
When this charity, the pure love of Christ, is in the classroom and in
our relationships, there is a spirit of trust and openness. Brother Russell T.
Osguthorpe, general Sunday School president, described an experience in
Oaxaca, Mexico, where he saw this spirit of charity in the classroom: “[The
teacher] began by explaining the doctrine of eternal families. She asked the
class to share blessings they were experiencing as members of their own
families. One young woman began to cry as she expressed her gratitude for
her parents. Others expressed their gratitude. Then a young man sitting on

24

Religious Educator · VOL. 15 NO. 3 · 2014

the back row became very emotional as he said, ‘I don’t want a family like
mine. My dad is an alcoholic and is drunk every morning when I wake up.’”
Now listen to what happened next as the spirit of charity filled the classroom. I continue to quote Brother Osguthorpe:
The young man sitting next to [the boy] put his hand on his shoulder to show support, and then the young man sitting on the other side did the same.
The teacher responded, “So what will you need to do to have an eternal
family yourself ?” He responded, “I’ll need to have good friends and keep all the
commandments.” . . .
The teacher then asked the class, “If you hope to have an eternal family, what
will you need to do right now to plan for it?” The class members shared their ideas.
Then the teacher asked, “Do you think you might write your plan down and bring it
next week so that we can talk about it?” They agreed.32

That teacher was not so concerned about following a prescribed lesson plan.
She was thinking about each of those precious sons and daughters of God,
and with the spirit of trust, acceptance, and openness that was in that classroom, she was helping them deepen their own conversion. This is the spirit of
charity, and this is how the Savior taught.33
As parents do their part, as we do our part, and as our young brothers
and sisters do their part, there comes into their soul what the prophets call a
“mighty change” of heart.34 They come to understand their dependence upon
their Heavenly Father and upon their Savior. They recognize that they will be
accountable for their lives, and they begin a lifelong adventure of repentance
and accepting and keeping covenants. They become less enticed by worldly
values, and they take upon themselves the name of Christ. They continue
their journey of mortality as disciples of Christ, growing in faith, hope, and
charity.
As an Apostle of the Lord Jesus Christ, I invoke a blessing upon you, the
teachers of our precious youth, that the principles of faith, hope, and charity
will further settle upon your souls and that the Lord will bless you to increasingly be instruments in His hands. I bless you that as you humbly keep the
commandments and prayerfully prepare yourself, your words and actions will
carry an added measure of the Spirit and that the spirit of truth will sink into
the hearts of those in your classrooms. I invoke a blessing upon your family
as well, that your service might be a strength to your spouse and children, to
your father and mother, your brothers and sisters, and a righteous legacy to
your grandchildren and to all those you love.
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I witness to you that Jesus is the Christ, the Son of God. I know He is. I
know He lives. Joseph Smith was visited by God the Father and His Son, and His
prophet today is President Thomas S. Monson. I give you my love and my humble
blessing and so testify in the holy name of Jesus Christ, amen.
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The real miracle of the Book of Mormon is that it changes lives, and that miracle continues to happen every time a

y message is for each of you, no matter what your current assignment
may be. I would like to extend an invitation that, with the coming of
a new school year, we each study again the Book of Mormon and prayerfully consider how we might encourage each youth and young adult within
our circle of influence to have a meaningful personal experience studying the
Book of Mormon.1
That’s it. That’s my message. Will you please do that?
Now, I still have about fifteen minutes, so I’d like to share with you just a
few thoughts as to why and how we might complete this challenge. My hope
is that each student will take the opportunity to read the Book of Mormon
and to form a habit of daily scripture study because I know of the blessing that
will be for each of them.
Personal Experience

When I was in my last year of seminary, my teacher asked me to make a commitment to study every day from the Book of Mormon until I had finished

person begins a serious study of its pages.
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reading it. I agreed, and I knelt down that evening and promised Heavenly
Father that I would keep that commitment. I had previously read it with my
family and had made many personal attempts to begin, but I had never kept
with it.
After that prayer it seemed that I could not go to sleep until I had read
at least a little. Some nights I would arrive home late from an activity and
would get into bed not having read. Suddenly the thought would hit me, and
I would get up and take a few minutes to complete my commitment. Some
nights it was only a few quickly forgotten verses. Other nights it was many
chapters, and I not only read but studied and pondered. I read each day until I
had finished. It was a good experience, but I can’t say that there was one single
memorable moment that changed my life forever.
However, years later I read a promise made by President Ezra Taft Benson.
He said: “There is a power . . . which will begin to flow into your lives the
moment you begin a serious study of the book. You will find greater power to
resist temptation. You will find the power to avoid deception. You will find
the power to stay on the strait and narrow path.”2
As I was pondering that statement, I realized that although these words
had not yet been spoken when I was in my last year of high school, the promise
of the Lord had already come true in my life. I was able to look back at specific
times when I had been blessed with the power to resist temptation and to
avoid deception, and I saw clearly that this power was given to me because I
had kept my commitment to study the Book of Mormon.
Prophetic Promises

There are other promises that the Lord has made through living prophets for
those who study the Book of Mormon. I’ll share only a few examples. You can
find many others.
President Gordon B. Hinckley promised “an added measure of the Spirit
of the Lord, a strengthened resolution to walk in obedience to His commandments, and a stronger testimony of the living reality of the Son of God.”3
Elder Richard G. Scott promised it will bring “comfort, guidance, peace,
and yes, the companionship of other true friends. . . . [It] will rekindle courage and mark the path to faith and obedience. . . . [It] will lift your vision to
the perfect friend—our Savior and Redeemer, Jesus the Christ.”4
For those who are parents, you will be especially interested in the promise of President Marion G. Romney, who taught that in our homes “the spirit
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of contention will depart. Parents will counsel their children in greater love
and wisdom. Children will be more responsive and submissive to the counsel
of their parents. Righteousness will increase. Faith, hope, and charity—the
pure love of Christ—will abound in our homes and lives.”5
You will find many helpful and appropriate ways to encourage your students to study the Book of Mormon. I believe that one of the most significant
is to share with your students the promises made by Heavenly Father’s prophets associated with studying this sacred book.
A Way to Approach a Study of the Book of Mormon

This past year I began a new study of the Book of Mormon. A priesthood
leader taught me from 1 Nephi 19:22–23 that some of the reasons the Book
of Mormon was written were (1) that we might “know concerning the doings
of the Lord . . . ,” (2) that we “might more fully . . . believe in the Lord,” and
(3) that we might “liken all scriptures unto us” (see also the title page of the
Book of Mormon).
The Dealings of the Lord

So I began a new study of the Book of Mormon, reading the first time looking
specifically for the dealings of the Lord with his people. What an incredible
experience to see the Lord’s power and mercy and that his judgments are just.
I read in gratitude that we are “in the hands of the Lord of the harvest, and
[we] are his; and he will raise [us] up at the last day” (Alma 26:7) and that he is
“mindful of every people, whatsoever land they may be in; yea, he n
 umbereth
his people, and his bowels of mercy are over all the earth” (Alma 26:37).
Believe in the Lord

Next I began a second reading of the Book of Mormon, this time looking for
those things that would help me to better know and love the Lord. This is happening in many ways. As you may know, the Savior is referred to, on average,
every 1.7 verses. The Book of Mormon truly is a witness of Jesus Christ. He
is referred to by at least one hundred names, each of which teaches us something about his divine role. He is known as the God of Nature, Messenger of
the Covenant, Founder of Peace, Advocate, Deliverer, King over all the earth,
Keeper of the Gate, Lamb of God, and Holy One of Israel. As Abinadi testified, “He is the light and the life of the world; yea, a light that is endless, that
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can never be darkened; yea, and also a life which is endless, that there can be
no more death” (Mosiah 16:9).
I’ve not been alone in my efforts to look for the Savior in the Book
of Mormon. I would like you to read a few experiences from some of our
students who have been studying—specifically looking for the Book of
Mormon’s teachings that help them to more fully believe in and come to
know Jesus Christ.
Female 1: When I read the Book of Mormon, I try to know the character
of Jesus Christ: How he really is. When he talked to the prophets, how he
shows his character. I also always look for his words. Every time that Jesus
Christ speaks, I pay attention to it because it’s his very words.
Male 1: It’s true. There’s no book that testifies more plainly of Jesus
Christ than the Book of Mormon. And as Nephi says in his last chapter of
2 Nephi, he talks about how he pleads that if you don’t even believe in the
Book of Mormon, believe in Jesus Christ. If you don’t even believe in my
words, believe in Christ. And if you believe in Christ, you’ll believe in these
words because they testify of Christ.
Male 2: I always knew that he was the author of the Book of Mormon.
I always knew that it was about him and that it’s another testament of him.
But as we go and look for him, we realize how prominent he is. He’s all
the prophecies that they have. He’s the hope that they have. He’s the base
of their faith, he’s the foundation upon which they build themselves, and
he’s the word of God. I just love that, and now I can see exactly how he
relates to every single doctrine, every single idea, because he’s prominent in
everything.
Male 3: It’s as if almost every verse I almost have to reread because I
think, “Oh, did that mention him, or is that something that he did?”
because I’m trying to not just look for his name but perhaps his hand being
involved in everything.
Female 2: I wish you guys could see my book because it is totally
highlighted. And it makes me realize that I need to live honorably because
I need to point my life toward Christ and that everything about our gospel
is centered on Christ. And I make my life centered on him. I’m so glad I’ve
come to learn that, because it’s changed the way I’ve thought about myself,
about others, and how I hold my self-esteem. I just want to serve him every
day and every chance I get.

An Invitation to Study the Book of Mormon

31

Male 4: After I read the Book of Mormon and know the promises, that’s
when I think he helps me or gives me the desire to improve and be with him
because it tells you how merciful he is and how much love he has for his
children. It makes my desire grow for being with him some day.
Liken unto Us

I’m now excited to begin yet another study of the Book of Mormon, looking
for the third reason given by Nephi as to its purpose. I will be looking for
ways to liken and apply the scriptures to my life. As the vision of Lehi
instructs, we arrive at the fruit of the tree not by holding to the iron rod
alone, but by walking the path. Or, as the Prophet Joseph Smith taught, it
is by abiding by the precepts of the Book of Mormon that will get us nearer
to God, not merely reading from its pages.6
It’s interesting to note that the prophet Nephi commanded the writers of the Book of Mormon to “not occupy these plates with things which
are not of worth unto the children of men” (1 Nephi 6:6). And Moroni
added, “Jesus Christ hath shown you unto me, and I know your doing”
(Mormon 8:35). We can be certain that everything that was included in
the Book of Mormon is of great worth and is applicable to us today. It is
remarkable in its ability to speak to individual needs while at the same
time offering answers to the difficulties and challenges faced by nations
and the world.
Recently, I had the opportunity to travel to a number of countries
where Seminaries and Institutes of Religion serve the youth of the Church.
In one of those countries, I was in a car with one of our coordinators. He
said, “The biggest challenge in our country is corruption in our government.
It makes it very difficult for our people to progress.” He then said, “I have
been studying the Book of Mormon, and I have come to understand that
the answers to our nation’s problems are found in the Book of Mormon.”
The next day I was in the car in another country and with another
coordinator. Without me having referred to the previous day’s conversation,
this coordinator said to me, “The biggest problem we face in our country is
false traditions. It will be very difficult for us to progress as a nation until we
overcome that challenge.” He then added, “I have been reading the Book of
Mormon, and it is clear that the Lord has given us the answers as to how to
overcome our nation’s challenges.”
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Both of these good men understood that the writers of the Book of
Mormon had seen our day and that the answers that we need are there for
us if we will but search.
If our challenges are of a personal nature, regarding our family or our work,
or of national or global interest, we should learn to look for the examples in
the Book of Mormon of others who dealt with similar problems and how
they, with the Lord’s help, were able to resolve them.

Welden C. Andersen, © Intellectual Reserve, Inc.

Conclusion

Help your students to know that the answers to their real questions can be found in the Book of Mormon, and
that the true miracle of the Book of Mormon, to change lives, will come about in their own individual lives.

Now, in conclusion, I would remind you of the countless miracles that
occurred in the production of the Book of Mormon. From the work of translation to its printing and distribution, miracles have been associated with
the Book of Mormon from the beginning. On March 26, 1830, the first five
thousand copies of the Book of Mormon were published and appeared on
the shelves of E. B. Grandin’s bookstore. I have one of those copies with me.
(This particular book is a treasured gift, donated to the first institute program
in Moscow, Idaho.) You have heard the miraculous, life-changing stories of
Parley P. Pratt and so many others who read those first editions.
The real miracle of the Book of Mormon is that it changes lives, and that
miracle continues to happen every time a person begins a serious study of
its pages. May I share with you just one final example of that miracle from a
former institute student, my wife, Kristi?
When Kristi was a young single adult, she was going through a little bit of
a difficult time. She had returned home after a frustrating experience at a university. She was seeking for direction as to what to do in her life and feeling
unsettled as to her place in the world. As she prayed for direction, she had an
impression that she should enroll in an institute class. Following that prompting changed the course of her life. It wasn’t so much what the teacher said in
that class as it was the way he felt about the scriptures. Kristi noticed that the
way he talked about them and even the way he held them in his hands demonstrated a great love and appreciation for them. As she sat in that institute
class, she thought, “There must be something in the scriptures that is worth
knowing.” So she decided to begin a serious study.
Her experience deepened her understanding of the gospel and her love
for the Savior. She began to be more involved in her singles ward and in serving the sisters in her Relief Society. That experience led her to have a desire
to serve a mission. She now is the greatest influence for good in my life and
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in the lives of our six daughters. The decision initiated in an institute class to
study the scriptures, including the Book of Mormon, not only blessed her but
has blessed me and our children more than I can begin to describe.
Kristi had shared that experience with me early in our married life, and I
had not thought to ask her who that teacher was until many years later when
I was working in the Church Office Building. When she told me his name, I
realized that he was also working in the Church Office Building and his office
was just a few doors down the hall from mine. I went to see him and told him
of the influence he had on my wife and our family.
He had kept a copy of the roll of every seminary and institute class he had
ever taught. He reached over to his filing cabinet, looked up the year and the
course, and there in his roll book we saw the name of Kristi Ann Bronson. I
will admit that there were some emotional minutes spent together in appreciation for the impact that his love of the scriptures had on Kristi’s life—as
well as its impact on my life and the lives of our children, who now have been
taught by a loving mother who loves the Book of Mormon.
Invitation

The Book of Mormon changed the lives of its first readers; it has changed my
life and the lives of people all over the world. How will it change the lives of
the precious students who will sit before you? Because of the power of the
Book of Mormon to change lives, I again invite you to prayerfully consider
how we might encourage each youth and young adult within the circle of
our influence to have a meaningful personal experience studying the Book of
Mormon.
Help your students look for the lessons that it teaches and for the examples of the purposes for which it was written. Help them to know that it was
written for our day, that it was written for them. Help them to know that the
answers to their real questions can be found in the Book of Mormon. And
most of all, help them come to know and love the Savior as they find him in
the pages of this glorious book. As they do, the true miracle of the Book of
Mormon will come about in their individual lives. I know that it is true, that
Joseph Smith the Prophet translated it by the gift and power of God, and that
the Lord will speak through its pages to us today. And I know that its witness
is true, that Jesus Christ is the Son of God and the Savior of the world. In the
name of Jesus Christ, amen.
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text for that course. They should also be encouraged to include a study of the Book of
Mormon as far as possible.
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November 1986, 7.
3. Gordon B. Hinckley, “A Testimony Vibrant and True,” Ensign, August 2005, 6.
4. Richard G. Scott, “True Friends That Lift,” Ensign, November 1988, 77.
5. Marion G. Romney, “The Book of Mormon,” Ensign, May 1980, 67.
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“As we were studying the scriptures in class, a student would raise their hand and say, ‘I’m reading
President Monson’s talk, and I remember that he said . . .’ And then they [would] read it to us.”

resident Boyd K. Packer expressed feelings we all have when he said that
we stand on the shoulders of giants.1 As we stand on those shoulders, I
add my testimony to yours, brothers and sisters, that there are prophets and
apostles again on the earth. The scriptures declare that their testimonies and
teachings establish faith in Christ,2 foster obedience,3 warn of evil,4 develop
unity among the Saints,5 explain scripture,6 and draw those who will listen
to the Savior7 and his gospel. I believe that is at least part of what the Lord
means when he says that their words are “the power of God unto salvation.”8
As Elder Neal A. Maxwell taught, the scriptures and the teachings of the
prophets “occupy a privileged position; they are the key to teaching by the
Spirit.”9 Therefore, one way we will accomplish our objective is by “[teaching]
students the doctrines and principles of the gospel as found in the scriptures
and the words of the prophets.”10 In fact, both are necessary in accomplishing
our objective.11
37
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Teach the Scriptures

I have been invited to bear my testimony about that phrase “and the words of
the prophets,” which concludes the first sentence of the “Teach” paragraph of
our objective. As we begin our consideration of this important topic, I would
like for there to be no misunderstanding. Our text is the scriptures.
President Boyd K. Packer’s clarion direction is that our “commission,
[our] charter, [our] objective in religious education [is] to teach the scriptures.
. . . If [our] students are acquainted with the revelations, there is no question—
personal or social or political or occupational—that need go unanswered.”12
An Early Experience

As a new teacher, I was assigned to a seminary with three other new teachers, and we watched as our principal, another giant on whose shoulders we
still stand, carefully taught students the gospel as found in the scriptures
with a masterful inclusion of the teachings from general conference. His students had a fire for learning. They had a love for the scriptures. They left with
increased faith in the Savior and the Restoration. We sensed that it had something to do with the words of the prophets and apostles, and we wanted that
for our students as well.
The teachers on that and other faculties focused on this element of our
objective. Those efforts began with a quote on the chalkboard or on the wall
and included notes written in or glued into their scriptures, yet there seemed
to be more to this effort than occasionally copying a quote on the board or
imitating a method they observed in a colleague’s classroom.13 I watched
these and other faculties wrestle with, ponder, discuss, and then act on great
prophetic instruction such as this:
“[Honoring the President of the Church] will cause us to draw nearer unto the
Father.”14
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of the scriptures, powerful feelings of the Spirit, and an increase of faith in
the Savior.
Additionally, our emphasis on student involvement is about more
than students sharing their opinions and thoughts. There are gospel right
answers! Including the words of the prophets in teaching and learning will
help students learn to look for these answers while studying the scriptures
in class and at home. There is a difference between asking students to share
their opinions and teaching students to search the revelations to discover
the mind of the Lord and his prophets on a subject and then asking them
to share those discoveries.
A teacher recently told me, “As we were studying the scriptures in class,
a student would raise their hand and say, ‘I’m reading President Monson’s
talk, and I remember that he said . . . ’ And then they [would] read it to us.
[Then another student] would say, ‘Elder Scott commented on that!’ [This
happened] all through the lesson, and I just knew what was happening in
their bedrooms [at night].”
I recently spoke with an institute director who told me, “The dilemma
is that I have so little time with so much material. I felt I was cheating the
scripture block to reference general conference. I have learned that it is just
the opposite. The students’ experience is actually enhanced, and their insight
into the scriptures is magnified. The students have an instant connection with
the living prophets and see all scripture as one great whole. The other thing
I found is that I talked less about my experiences and my insights. General
conference provides an endless supply of examples, stories, and insights into
the scripture.”
Three Principles

I would like to suggest two principles for our students and a third for us as
teachers.

“The most important reading we can do is any of the words of the prophet.”15
“For the next six months, your conference edition of the Ensign should stand next
to your standard works.”16

Some of these teachers subsequently provided a conference edition of the
Ensign to each student. The feelings in those classrooms were miraculous. The
students learned to look to the prophets for answers, explanations, and insights
into the scriptures. When rightly pursued, this led to greater understanding

Principle Number 1

Listening to and following the teachings of the prophets leads to greater faith
in the Savior.17
Moroni quoted his father, Mormon, and taught the significant role of
prophets in the development of individual faith when he asked and then
answered the question “How is it possible that ye can lay hold upon every
good thing?”18
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His answer includes these verses: “The office of their ministry [the angels]
is to call men unto repentance . . . by declaring the word of Christ unto the
chosen vessels of the Lord, that they may bear testimony of him. And by so
doing, the Lord God prepareth the way that the residue of men may have
faith in Christ, that the Holy Ghost may have place in their hearts, according
to the power thereof.”19
A few weeks ago I sent my talk to a friend and colleague in the eastern
United States, and he responded, “The phrase ‘according to the power thereof ’
refers to the power engaged from hearing what angels . . . have declared unto
modern chosen vessels. Our students’ understanding, relying, qualifying, and
preparing is all predicated upon having these truths going down into their
hearts by the power of the Holy Ghost, which power is always present in the
words of His prophets.”20
These and other scriptures are clear, and I add my testimony that the
words of the Lord’s chosen vessels, his prophets, lead to faith in the Savior.21
Principle Number 2

The teachings of the living prophets will fortify our students against temptation and increase their ability to withstand the evils and persecutions they
face today.22
President Henry B. Eyring, speaking as our then Commissioner of
Church Education, said:
If I’d like to have a student be able to withstand persecution, I need to tune his ears
to the words of living prophets. . . .
Your young people can be deeply affected by the way you tell them what prophets are like. . . . If, when you describe your experiences with the words of prophets,
you tell them the joy you felt and the joy you feel from knowing that God speaks to
you by living prophets, I bear you my testimony that you will be building power in
them to resist temptation and to resist persecution.23

I have spoken with several of our colleagues recently about this principle.
One of them commented on the difference he has seen in his students as he
has used the words of the prophets in class: “There is a huge difference. . . . I
don’t know exactly what the difference is, except that I see the students are
stronger. They are just stronger. They seem more protected; they seem to
overcome temptation easier; they seem to be more powerful in the things
they’re dealing with at the school. The more we learn to use the words of the
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living prophets, . . . the more power I see in them. I don’t know how to explain
it other than that.”
Brothers and sisters, I testify that our students will be strengthened,
enlightened, and healed as they learn to “look on”24 the prophets and their
teachings.
Now, a Principle for Us as Teachers

Listening to and following the words of the prophets will ensure that our
doctrine is pure,25 our emphasis current, our explanations correct, and our
methods powerful.
Doctrine, Emphasis, and Prophetic Priority

The words of our called and appointed leaders will help us keep our doctrine
sound and our explanations current. Their emphasis should be our emphasis,
and their explanations should be our explanations.26
Elder Paul V. Johnson’s recent counsel to us to make sure that our teaching and explanations “[keep] up with the current stance of the Church”27
matches what we have heard from Elder Jeffrey R. Holland and President
Henry B. Eyring:
What we . . . teach must be in harmony with the prophets and the holy scriptures.
. . . Continue to study . . . but use caution and limit your classroom instruction to
what the Brethren prescribe. Listen carefully and see what they choose to teach at
general conference.28
The best course for me has been to ponder that new insight, study, and pray before
I teach it. Two good things come from that caution: The Spirit can confirm to me
that what I thought was new had a long prophetic parentage. And, even better,
among those multiple witnesses at least one of them will have said it more simply
and with even more evidence of God’s love. It’s humbling, but it’s a good idea.29

Someone recently related an experience that may mirror those of your
own. A student approached the teacher with questions about family, gender,
and roles. These questions continued for some time, as none of the teacher’s
answers and explanations could calm the wrestle in this student’s heart and
mind. The teacher ultimately invited the student to read the proclamation on
the family. Following a personal experience with these words of the prophets,
the student returned saying that the questions were answered. The stormy
seas of doubt were now calm.
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The words of the prophets teach sound doctrine, establish current priority, and respond to the issues and questions with which the youth wrestle in a
way that invites inspiration and revelation and fortifies faith.
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repent and seek His forgiveness, He forgives [us] again and again.” I know
that Christ—no matter how bad our sins are, it’s always possible for his forgiveness. And because of his mercy and his endless love, he will always be
there for us and forgive us again and again.

Scriptural Insight and Explanation

Besides clarifying doctrine and identifying emphasis, the prophets provide
inspired insight which helps unlock the scriptures,30 which are our daily text.31
President Marion G. Romney said it so clearly: “[Heavenly Father] has not
left us unguided to jangle over the interpretations of those revelations, nor does
he leave us ignorant of his will on current issues. He has given us living prophets
to interpret those revelations and to declare to us his will on present problems.”32
It is hard to imagine that any of us will ever teach about the laborers in the
vineyard or the father with the afflicted child without referencing Elder Holland’s
recent talks on those marvelous passages,33 or about the Savior’s poignant
question to the Pharisees “What think ye of Christ?”34 without using Elder
Neil L. Andersen’s talk “What Thinks Christ of Me?”35
Can any of us imagine teaching Doctrine and Covenants 121 again without
President Eyring’s prophetic insights into the pavilions that separate us from
Heavenly Father?36
Such examples are nearly countless. There are dozens of passages quoted each
general conference, and a look through a single table of contents of the conference
edition of the Church magazines reveals title after title with roots in the scriptures.
I would like for you to read the following commentary from one of our
teachers and a seminary student on this principle:
Teacher: I think I have a strong testimony—and I’ve seen this with a number of students—that the modern prophets have a unique way, that they’re
the very best commentary on the standard works, that they have a way to
open up our students’ understanding and their minds and our understanding
and minds to see the scriptures more powerfully because they teach us the
scriptures. They teach us what the scriptures are about.
Student: And it says, “Behold, he who has repented of his sins, the same
is forgiven, and I, the Lord, remember them no more.” And this reminded
me of a quote in the most recent general conference, and it is by Elder Craig
A. Cardon. It’s the talk “The Savior Wants to Forgive,” and it says, “In His
mercy”—that’s my favorite part because Christ, his mercy is endless—“in His
mercy, He allows for improvement over time rather than demanding immediate perfection.” And I’m skipping ahead a little bit. It says, “As often as we

Teaching Methods

Now, in addition to all of that, careful consideration of what the Lord’s called
and appointed authorities are saying to us today will highlight principles that,
when pondered and applied under inspiration, lead to powerful teaching
practices. We will learn not only about what should be taught but also how it
should be taught. The more we study and ponder the words of the prophets,
the more we will learn about the how of teaching.
The power of our teaching fundamentals and the practices espoused and
taught in our handbook is not found in educational theory. It is found in
doctrine. When methods37 have their moorings in truth and inspiration,38
rather than philosophy and imitation, then they will have greater power and
be more effective.
Conclusion and Testimony

In conclusion, in the Lord’s great Intercessory Prayer, and in 3 Nephi, he prayed for
his Apostles and for us that we, through believing on their words, might believe
in him and become one.39 In another place he said simply, “He that receiveth my
servants receiveth me.”40
A recurring theme in my personal study of the Book of Mormon this summer
has been the role of living prophets. Near the beginning of Nephi’s vision, the
angel asked, “Thou rememberest the twelve apostles of the Lamb?”41
If the role of prophets and apostles is to teach and testify of the Savior, if their
charge is to lead us to him, and if in turn our charge is to help youth and young
adults understand and rely on the teachings and Atonement of the Savior, we
might well ask ourselves, “Rememberest thou the Twelve Apostles of the Lamb?”
Along with President J. Reuben Clark, I testify that our students will be
blessed as we “teach this gospel, using as [our] sources and authorities the
standard works of the Church and the words of those whom God has called
to lead his people in these last days.”42 I testify that there are prophets again
on the earth, and I testify of him to whom they point, in the name of Jesus
Christ, amen.
© 2013 by Intellectual Reserve, Inc. All rights reserved.
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I

A truly effective teacher is someone who knows how to inspire students to respond. It takes time and patience to
encourage the students enough so that they feel comfortable.

n his book Living a Life That Matters, Harold Kushner explains that relatives of crime victims are allowed in the American legal system to make a
victim impact statement. This oral statement is made in court after a guilty
verdict and before sentencing, and it allows the relatives to speak of the impact
of the crime on their family. He states, “The intended purpose was to assist
judges and juries in matching the severity of the sentence to the impact of the
crime on people’s lives. But . . . there was another, unintended consequence.
In about half the cases where family members are invited to give a statement,
once they have been listened to it no longer matters to them how severe the
sentence is. . . . The experience of being listened to and taken seriously by the
judge and jury cured that feeling of helplessness that being a victim imposed
on them, and restored their power.”1
Likewise, students can feel a sense of hopelessness if they are not listened to or taken seriously. As I observe classes and notice the students who
sit silently in those classes, I wonder if they feel powerless to affect their
own fate in their education. Perhaps they need a teacher who can be like
Kushner’s judge and jury—an audience who can take them seriously and
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restore empowered learning. If students never have the opportunity to speak
and express themselves or to be taken seriously as thinkers and wonderers,
how often do they feel helpless in the classroom? How often does that feeling of helplessness translate into boredom, frustration, and finally dropping
the class? When I’ve asked teachers why their students don’t say much, they
generally respond that students are free to speak at any time. This is usually
true; however, the teacher has a fundamental responsibility to facilitate the
process by inspiring students who may seldom feel encouraged to speak. In
fact, many students have had experiences in their classrooms where they have
offered a response and been told quickly and unequivocally that it was the
wrong response. When they hear the teacher say, “That is wrong,” what they
usually hear is “You are wrong,” and this almost guarantees that they will not
venture another response soon.
The Outcome of Great Questions

A truly effective teacher is someone who knows how to inspire students to
respond. It takes time and patience to encourage the students enough so that
they feel comfortable, but this is a large part of the teacher’s job. A stimulating question is the best place to start. The Gospel Teaching and Learning
handbook offers these guidelines about great questions: “It is worth great
effort to carefully craft questions during lesson preparation that will lead to
understanding and engage the minds and hearts of the students as they learn.
. . . The teacher should . . . thoughtfully design the question. . . . A few carefully
chosen words can make a great difference.”2 Great questions beget responses.
And a talented and effective teacher will do something with the responses
beyond nodding and saying, “Thank you.” The teacher’s response to a student response can create a dynamic that breeds conversation, thinking, and
learning. The teacher becomes, in Kushner’s language, the judge and jury who
listen, empowering the students and removing their feeling of helplessness.
The students can then begin to actively participate in their own learning.
This paper will examine four ideas that can help teachers create the kind
of classroom where great questions launch great learning.
Answers Versus Responses

One day a colleague and I visited an early-morning seminary teacher. After
the class, the three of us discussed how the lesson succeeded and how it could
have been improved. The teacher showed some frustration with the class
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because there had not been as many answers to his questions as he would
have liked. We talked of ways to remedy this problem, and then my colleague
said something that has caused me to ponder for a long time. He said, “In
seminary we are not so much looking for answers as for thoughtful responses.”
I think that is a profound statement.
An answer is a specific, narrow type of response: it corresponds to the
question and is the type of response we look for in math or science classes
where a question requires a specific solution. For example, when a math
teacher asks for the square root of a number, an “answer” (or specific response)
is required. When a science teacher wants to know the genus or species of an
animal, the students must provide a specific answer. When we ask the types of
questions that require specific answers, we receive them, and the inquiry and
thought process ends.
A response, however, is open-ended: it extends and builds upon the
thought process that was started by the initial question. For example, when
teaching John 7:17, the teacher could ask, “How can we ever know if the
doctrine of Christ is true?” A student may answer, “Do his will.” That line of
inquiry is now over because the answer has ended the conversation. Instead
the teacher could ask a great question, such as, “The verse says that we
should do the will of God. How have you personally discovered his will, and
what have you done with it once you’ve discovered it?” That question will
create a response—more than one. A response continues the conversation;
it demonstrates the students’ participation in a process that leads to
understanding and learning. In a gospel teaching setting, the best questions
are designed to elicit responses, not just answers.
Helping students to understand and believe that a teacher wants
responses may be difficult initially; they have been trained, through many
academic experiences, that giving an answer is all teachers expect. The best
teachers know that “the ability merely to reach ‘correct’ answers has little significance if it does not reflect functional understanding.”3
In his book The Art of Changing the Brain, James Zull tells the story of a
memorable college class that got him excited about actively participating in
his own learning. Zull was tired of watching his friend receive all the attention from the professor; he felt the need to participate in the class. When he
ventured a response, he was surprised to be drawn out by a professor who
wanted to engage intellectually with him. This class was the turning point
in his educational career. He says, “Many things made my experience in
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[Professor] Wall’s class valuable, but the one that meant the most was that he
wasn’t looking for an answer. He was looking for a process.”4
One sign of an effective teacher is the ability to create questions that
engage students—questions that beg for responses, not answers. Answers
quench the fire of discussion. Responses fan the flames.
Listen

Here’s a common scenario: A teacher prepares a well-crafted question that he
is sure will stimulate discussion and learning. He poses that question in class,
full of confidence. Nobody responds, so he poses it again. He wants to fill in
the silence (it has been almost three seconds since he asked!), but he has been
taught to choke back that urge and wait. He does. Then a student speaks and
offers a response. In his elation he gushes out his thanks and quickly jumps
to fill in what he thinks the student left out. Only as he begins to speak does
he realize that he isn’t quite sure what the student said. In his excitement, he
failed to listen.
Students need to be heard, and teachers need to believe that students
have something to say that is worth listening to. Ken Bain counsels college
teachers, “I cannot stress enough the simple yet powerful notion that the key
to understanding the best teaching can be found not in particular practices or
rules but in the attitudes of the teachers, in their faith in their students’ abilities to achieve, in their willingness to take their students seriously . . . , and
in their commitment to let all policies and practices flow from central learning objectives and from a mutual respect and agreement between students
and teachers.”5 Bain’s suggestion to the academic world sounds similar to a
comment from Gospel Teaching and Learning: “Teachers should have faith
that with proper guidance and encouragement, students can understand the
scriptures, learn to identify doctrines and principles, explain the gospel to
others, and apply gospel teachings in their lives.”6 Both these sources witness
the same truth: listen to students and trust they have something worthwhile
to say.
Even if a student is speaking and the teacher is silent, the teacher may not
be listening. It takes effort and concentration to really listen. Parker Palmer
writes, “Attentive listening is never an easy task—it consumes psychic energy
at a rate that tires and surprises me. But it is made easier when I am holding
back my own authoritative impulses. When I suspend, for just a while, my
inner chatter about what I am going to say next, I open room within myself
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to receive the external conversation.”7 Notice some of the keys to attentive
listening: the teacher has to hold back authoritative impulses, suspend inner
chatter, and suppress the desire to jump in right after the student has finished
to clean up and rearrange. Teachers must listen, absorb, think, and incorporate the student’s comments into the class conversation. Elder David A.
Bednar of the Quorum of the Twelve Apostles taught this truth: “To teach
you first have to observe and listen so that you can discern and then know
what to say.”8
In the story of James Zull, Professor Wall demonstrated the art and skill
of listening: “Most compelling of all, [Professor] Wall listened to his students.
He wanted to hear our philosophies and our ideas.”
Zull continues by saying that eventually he became an active participant
in the classroom discussion even though that was not his current model
for learning. He really just wanted to sit and listen but was drawn into
participation:
And when Wall called on me, I discovered that he took me just as seriously as any
other student. He listened carefully and asked a question about a part of my idea
that I hadn’t expressed very well. I clarified the idea in better language, and when
he understood, Wall nodded and suggested that I pick up a book . . . in his office
after class.
I was filled with confidence as [Professor] Wall and I exchanged ideas. We were
having a conversation, a comfortable back-and-forth as though we were peers. . . .
That was the most successful class in my college life. It wasn’t what I learned
that made it successful. Rather, it was the fact that learning came alive for me. I had
entered into the action.9

What seems to have drawn Zull out of his shell was his teacher’s willingness
to listen to and treat him as an important member of the class. Wall showed
his regard for his students by listening to them. It is not surprising that another
student would say, “The best teachers I had always made you feel good about
yourself and your abilities.”10 After studying the best teachers in colleges
throughout the United States, Bain says, “More than anything else, the most
successful [teachers] treated anything they said to their students—whether
in fifty-minute lectures or in two-minute explanations—as a conversation
rather than a performance.”11 All successful conversations imply listening.
The sooner a teacher begins to understand how to listen and incorporates
the skill into the classroom, the sooner the students will begin participating
and teaching will become a good conversation—a conversation that leads to
understanding and learning.
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Once a teacher asks an effective question, a student responds, and the teacher
listens to that response, the next step can make a big difference in how the
class proceeds. The teacher has three options.

you have discovered God’s will, even if it was hard to identify at the time.
I’m hopeful that as you listen to others’ comments, something will jog your
memory, and you will recall at least one experience where you discovered
God’s will.”

Option 1: Reject the Student Response

Option 2: Accept the Response Casually

Rejecting the student’s response is dangerous because it stops the action
and may lead the students to think that they don’t know much. It alerts the
class members that they should give a “right” answer or not respond at all.
Rejection stifles participation.
In the book Blink, Malcolm Gladwell tells about going to see an improvisational troupe one night:

If the teacher simply nods in acknowledgement of the comment, many students will see that reaction as equivalent to no response at all. It is better if the
teacher verbalizes appreciation, at least thanking the student for the input.
Doing so can often be very effective.

Respond

What is terrifying about improv is the fact that it appears utterly random and chaotic. It seems as though you have to get up onstage and make everything up, right
there on the spot.
But the truth is that improv isn’t random and chaotic at all. . . . Every week
they [the improv troupe] get together for a lengthy rehearsal. After each show they
gather backstage and critique each other’s performance soberly. Why do they practice so much? Because improv is an art form governed by a series of rules, and they
want to make sure that when they’re up onstage, everyone abides by those rules.12

In the same way that improv actors have rules to follow to maintain the flow of
the comedy, teachers must follow the basic rules of conversation to maintain
the flow of the lesson. Rejection breaks a rule of conversation and will almost
always inhibit—and sometimes stop—the flow of discussion. Teachers need
to practice the skill of accepting what students say and then building on their
comments.
Continuing the previous example about John 7:17, the teacher may ask,
“How have you personally discovered God’s will?” A student may say, “I never
have. My parents just force me to do what they say is right.” The teacher could
choose to reject that response, smile, and move on; or he could choose to
accept it and try to build on it. He could say, “John, I’ll accept what you say,
but can you honestly say that you personally have never discovered anything
about God’s will for you? What have you found from your service in the priesthood, from your patriarchal blessing, or from insights into the scriptures?”
Those follow-up questions may stir some thought and additional comments
from John. If he maintains his original statement, perhaps a follow-up comment could be, “John, I’m confident that you have had an experience where

Option 3: Fully Accept the Response as Part of the Conversation

Great teachers will yearn to have conversations with their students and decide
to engage their comments. In his study Ken Bain found that “[the best teachers often] paused for ten seconds at a time, looking at students. Some teachers
often visibly struggled with understanding an idea or how best to explain it,
creating a sense of spontaneous exchange and prompting students to feel a
part of that same struggle and a part of the conversation.”13
As the architect of the learning experience, the teacher has the power to
get the class going and to include as many students as possible in the conversation. And teachers have to be patient during the conversation because the best
ideas from students sometimes come last. In Teach Like a Champion, Doug
Lemov says:
Most class discussions are structured, unwittingly, around the false assumption that
the first ideas to be generated or the first students to raise their hands will be the
ones most conducive to a productive conversation: ask a question, call on a hand.
But the first answer is not always the best answer. Some students require time to
generate ideas or to feel confident enough in their ideas to offer to share them. Ideas
get better even for the students whose hands shoot up right away when they benefit
from a few moments of reflection.14

Some students want to be included only after they’ve had plenty of time with
their own thoughts and reflections. There is a place for that too, and teachers
can help meet their needs if they remember that often the person “who looks
least engaged may be the most committed member of the group. A cynic,
after all, is a passionate person who does not want to be disappointed again.”15
The responses that the teacher gives to the students who respond both early
and late in the conversation make the most difference. Even student responses
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that come later can replenish the cycle and keep the conversation going in a
direction that will deepen understanding.
In some ways our students have been trained to give answers without
thinking. Teachers get so excited when a student says something—anything!—
that they honor the comment quickly without examining it, as though all
answers are equally acceptable and useful. In order for students to learn, the
teacher must initiate sincere thought, and sometimes that means provoking
the students. Provoke is a word that has a negative connotation, but it also has
additional meanings: to stir up, to arouse, to call forth, to incite or stimulate,
or to induce or bring about.16 We want that process to happen in class; we
want to arouse thought and stimulate thinking and questions. Professor and
author Robert Leamnson contends, “A basic law of physics says that a system
will not change unless there is an imbalance of forces, and biology posits a
change in students’ brains if learning is to occur. Something must push or pull
them into trying out new circuits, because it’s more comfortable to not do
it. A classroom where students are learning will have a feel of healthy tension
about it. Healthy tension is not debilitating.”17
A teacher who asks a question that engages students, expecting them to
struggle with it and respond, can be similar to a coach who places a swimmer
in the ocean on a wave, hoping for and helping the swimmer to come to the
shore of understanding and learning.
For we are all, like swimmers in the sea,
Poised on the top of a huge wave of fate,
Which hangs uncertain to which side to fall.
And whether it will heave us up to land,
Or whether it will roll us out to sea,
Back out to sea, to the deep waves of death,
We know not, and no search will make us know;
Only the event will teach us in its hour.18

As in the image painted by this poem, a well-crafted question places students
on the top of a wave that can either bring them to shore or send them back
out to sea to flounder and remain lost. We don’t know what will happen until
we ask the question and deal with the responses. One of the basics of effective
teaching is to trust the students,19 so we ask the questions and trust that students will respond and participate. In Bain’s study of exceptional teachers, he
reports: “Good teachers know how to talk well, but they also can get students
talking. Indeed, we often heard classes buzzing with lively conversations as
questions and ideas darted around the room. Yet talk can be cheap. . . . The
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exceptional teachers did not just want to get students speaking; they wanted
them to think and learn how to engage in an exchange of ideas.”20
A necessary part of exchanging ideas is getting students to actively participate in discussions. The Gospel Teaching and Learning handbook defines
a discussion: “A class discussion occurs as teachers verbally interact with students and students verbally interact with each other in a manner that fosters
learning.”21 Lively conversations buzzing around a classroom often result
from the following cycle: a good question, a sincere response, and teacherstudent interaction that invites more engagement and discussion from other
students. As Leamnson puts it, “Inspiring and instructing young people
to verbalize and articulate thought will likewise initiate a circle of positive
feedback between thinking and language and send students off on their own
spiral of lifelong learning.”22
Reshape Student Responses

Even when we receive sincere responses to our questions, we sometimes have
to reshape those responses to help them fit into the larger discussion. Parker
Palmer in Courage to Teach says: “But if I learn to ask good questions, deflect
answers, and connect my students in dialogue, the job is still not done. I must
learn the skill of lifting up and reframing what my students are saying so that
we will have benchmarks of how far we have come and how far we have to go
toward whatever we are trying to learn.”23
Many common answers to gospel questions are simple, unexamined
truths. They may be true, but they still merit further examination, even if we
have already accepted them. Knowing that they are true is the what, but taking the time to examine them strengthens our faith by helping us understand
the why. A skilled teacher can conduct that examination by helping a student
reshape a response.
For example, in a certain class the teacher posed a question about
2 Corinthians 4:8–10. The question had to do with the dual nature of human
beings—physical and spiritual—and asked how Paul would expect us to
deal with physical problems. A sister in the class responded, “Just have faith.”
While that is a proper answer, it does not lead to meaningful learning if it
is left unexamined. That response needed some shaping. The teacher honored the response by acknowledging it and thanking the student for it; then
he asked some questions that caused the class to examine the response more
closely. “Let me tighten the screws a little on your response,” he said. “To ‘have
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faith’ is an acceptable but incomplete response. Let’s suppose that you go to
work at your teaching job tomorrow, and the principal tells you before school
starts that because of budget cuts, your job no longer exists, and last Friday
was your last day. On your way home your car’s engine blows up. When you
arrive home, having walked from the automotive disaster, you find that there
has been a fire in your house. Then your husband comes home to say that the
person who owed him money for a job has filed bankruptcy and will not pay.
Now, do you still answer that question with ‘have faith,’ and if so, how do you
proceed in your life on a practical basis?” To this thought-provoking question
the student’s answer was still “have faith,” but it was now coupled with some
very specific suggestions for how to show faith, how to act on faith, and how
to live a life filled with faith. The rest of the class got involved, and a marvelous discussion ensued. It would not have gone that way if the teacher had not
honored the initial answer and then helped reshape it into a more discussionfriendly response.
If we are looking only for an answer, then the answer “have faith” works
well. If we are looking for thoughtful responses that will allow an exchange
among the students, the teacher, and the Spirit, then that answer needs to be
examined and reshaped. At one point during my own teaching, I realized that
students were offering simple, unexamined answers and that I was allowing
those answers to stand. In order to change this, I posted a sign in the classroom that read: “The following answers, while true, are not allowed to stand
alone in this classroom. They must be accompanied by an explanation.” I then
listed about ten short answers, such as “Have faith,” “Keep the commandments,” “Follow the prophet,” “Pray,” etc. At first the students were not quite
sure how to respond to that sign. But they soon found out when they gave
an answer like one on the list. I would smile at them and silently point to the
posting on the door. Eventually I didn’t have to refer to the sign because other
students were doing it when they heard an unexamined answer. Soon they
all received the message, and we heard and gave thoughtful responses instead
of simple answers. Many of those responses led to excellent discussions and
discovery.
Answers can be examined by provoking (or stirring up) the students,
which will communicate to them that their teacher has confidence in and
expects more of their abilities. Bain suggests that this confidence from a
teacher will help students rise to the challenge of more complex thinking:
“Students will be buoyed by positive expectations that are genuine, challenging
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yet realistic, and that take their work seriously.”24 For example, a teacher poses
a question about the Sabbath day and how to keep it holy. The students all
agree that working on the Sabbath is improper and doing so would not be
keeping it holy. But I had a bishop one time that was a police officer; he had to
work certain Sundays. Was he breaking the Sabbath by agreeing to work? He
had a temple recommend, so he must have been worthy, yet he still worked on
the Sabbath. What about emergency room nurses who labor on the Sabbath?
What about those who work to bring us the general conference broadcasts—
the technicians and others who run the cameras? Are people such as these
Sabbath breakers or Sabbath keepers, and what are the principles behind
keeping the Sabbath holy? When we present these principles from various
perspectives and through different lenses, we can conduct a useful examination. As we do so, we honor the responses of students, and we can use their
responses to further learning.
As we reshape our students’ responses, we can provide them with insights
on why these gospel principles apply to them personally. Zull says, “If we want
to help people learn we must help them see how it matters in their lives. I
stress, we must help them see. The learner herself must see it and believe it.
That does not happen just because we say, ‘It matters!’ Our job is not that
easy.”25 Returning to the example of the Sabbath day, students will need to
understand the answers to the questions, What does it mean to keep the
Sabbath holy? Why does it matter in their lives? All students will have to
come to terms with this doctrine. Real-life situations demand that our students understand more about how to keep the Sabbath than just avoiding
work. We won’t help students much when we accept an unexamined answer
as a cure-all solution to a real-life question. A teacher should “give students
many opportunities to use their reasoning abilities as they tackle fascinating
problems and receive challenges to their thinking.”26 Challenges can come in
the form of reshaping responses and inviting, urging, requiring, and assisting
students to examine clearly the responses they offer. Zull explains, “We try to
save time by explaining things, but as I have noted many times, our explanations are often ineffective. Meaning develops when the learner actively tries
his own ideas.”27
Palmer appropriately summarizes the importance of reshaping responses:
Some questions close down the space and keep students from thinking. . . . Other
questions open up so much space that they lose students in a trackless wasteland. . . .
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The questions that help people learn are found somewhere between these extremes.
...
Of course, the skill of asking questions goes beyond asking the right kinds
of questions to asking them in a manner neither threatening nor demeaning—and
receiving responses in the same open and inviting way. . . .
When we learn to ask good questions, we discover that yet another competence is needed: the ability to turn a question-and-answer session between the
teacher and individual students into a complex communal dialogue that bounces
all around the room.28

Practice and Application

As with any worthwhile skill, a teacher must practice asking great questions
and honing class discussion. The teacher can adapt these skills to his or her
personality and style, and great questions and discussions will take different
shapes with each teacher and class. However, if we want to help our students be involved in their own learning and be excited about the process, we
must draw them out; a fundamental process for that includes posing a good
question that requires a response instead of an answer, listening to what the
student says, reacting to student responses in ways that keep the conversation
going, and helping to reshape the student responses.
In the August 2012 Seminaries and Institutes broadcast, Chad Webb,
an administrator for Seminaries and Institutes, made this comment about
responding to student participation in the panel discussion:
It’s really interesting to watch a class and have a student comment and then have the
comment almost be dismissed. The student no longer feels like his or her contribution is needed or appreciated. Compare this to a teacher who really confirms and
appreciates students and what they’re doing to participate and help in the class. It
really lifts the class. It encourages more participation and unity just by the way the
teacher responds to the students.29

If we can internalize this idea—that we are responsible for the quality of the
class discussion—and then work to make it part of our everyday teaching, we
stand a much better chance of helping students really learn the gospel. They will
learn not only the what of the gospel but also the why.
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everal years ago I was in a BYU religion class with Joseph Fielding
McConkie, during which his PhD dissertation became a topic of discussion. At the request of a student, he summarized his findings on faculty
inservice in LDS seminaries in his straightforward way by explaining, “Most
of what happens in faculty meetings has no effect on classroom teaching.
What has the most impact on teaching in the classroom is not what is said
in inservice but what is said ‘at the water cooler’ where teachers informally
discuss their lessons.”
We have all had experiences in gospel teaching that seem to confirm this
finding that informal conversations about lesson ideas can often be more helpful than the formal teacher training that takes place in faculty inservice and
other training meetings. Over the years I have thought about this and wondered what could be done to make teacher training more effective and have
a greater impact on teaching and learning. What is it about the experience
“at the water cooler” that can make it more effective than the experiences in
teacher training meetings? What characteristics or features could we identify

“What has the most impact on teaching in the classroom is not what is said in inservice but what is said ‘at the water
cooler’ where teachers informally discuss their lessons.”
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that might make teacher training more effective at actually improving classroom teaching?
These questions became the basis of my own PhD dissertation as I sought
to discover characteristics or features of effective teacher training in LDS
Seminaries and Institutes (S&I) faculty inservice.1 Identifying such features
would bless not only the seminaries and institutes but religious education
and gospel instruction throughout the Church. The purpose of this article
is to summarize what I found by identifying five features of effective teacher
training and discussing the frequency with which these features are found in
seminary faculty inservice training. These features of effective teacher training have been identified by educational research and are in harmony with
gospel principles and the direction from Church leaders. It is hoped that
these five features of effective teacher training will not only help guide those
responsible for training teachers, but will help all of us as teachers to work
together in these training meetings to make them more effective at improving
gospel teaching and learning.
Effective Features

Although many professional articles have proposed features for effective
teacher training, the first large-scale comparison of the effects of different features of teacher training on teachers’ learning was conducted using a
nationally representative probability sample (1,027 teachers).2 What emerged
from this research was a list of several features of effective teacher training:
focus on content, active learning, coherence, duration, and collective participation. Further research has continued to support these findings, and there is
now enough empirical evidence to suggest a consensus in the field that these
features are an important part of effective teacher training.3
Focus on Content

Focus on content refers to concentrating teacher-training efforts on helping
teachers learn the material for the course and increase in their knowledge
of the subject matter or content that they will be teaching. Although many
teacher-training efforts focus on teaching methodology (the “how”), research
supports the importance of focusing on content knowledge (the “what”) and
suggests that teaching strategies and methodology are best taught in connection with specific content rather than as abstract teaching skills unrelated to
content. As one set of authors reported, “Teachers do not find generic teacher
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training that focuses on teaching techniques without also emphasizing content to be effective.”4 A number of studies suggest that “teacher’s content
knowledge is related to the . . . teaching strategies that they use.”5 This means
that the “what” and the “how” of teaching are interrelated and that teacher
training on methodology should not be isolated from content. Instead,
teacher training is most effective when it focuses on providing specific content knowledge and links that knowledge to specific teaching strategies,
providing teachers with what some have termed “content-specific teaching
skills.”6 Simply stated, the greater knowledge a teacher has of the subject matter they teach and of strategies to best teach specific subject matter, the more
effectively they are able to teach that subject and the more effectively students
are able to learn it.7 As a result, the most effective inservice programs will not
simply present teaching techniques in the abstract, but will focus on specific
subject matter and ways to help students learn specific subject matter.8
These findings suggest that content is important to effective teacher
training. The “what” matters, not just the “how.” This means that in religious
education, teacher training that emphasizes teaching techniques independent
of scriptural context and doctrinal content will not be as effective or impactful on classroom teaching as those efforts which focus on content knowledge
and content-specific teaching skills. Teachers need the knowledge and skills
that they can readily apply to the classroom rather than instruction on abstract
pedagogy and general methodology that doesn’t have a clear and practical use
in class. What the Lord explained to Hyrum Smith should guide us in our
teacher training: “Seek not to declare my word, but first seek to obtain my
word, and then shall your tongue be loosed; then, if you desire, you shall have
my Spirit and my word, yea, the power of God unto the convincing of men”
(D&C 11:21). One former religious educator has explained:
Many inservice programs get lost in methodology and rarely concern themselves
with what is being taught as long as it is being taught well. Teachers who are the
product of such training often find themselves giving beautifully packaged gifts
which when opened are of slight or passing worth. Might we ask of what value it is
if a teacher has high involvement, good discipline, a neat and orderly classroom, but
never really teaches anything? What is the value of a well-told story if it carries no
message? If that which matters most is not to be at the mercy of that which matters
least, the how of teaching cannot relegate the what of teaching to a place of secondary importance.9
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Active Learning

Active learning, rather than passively receiving information through a lecture,
is another feature that has consistently been identified with effective teacher
training in professional development.10 As one national study confirmed,
teachers are more likely to report increased knowledge and skills resulting in
changed classroom practice when teacher training provides opportunities for
active learning.11 Active learning encourages teachers to be actively engaged
in meaningful discussion, planning, and practice by including opportunities such as observing and being observed teaching, developing lesson plans,
practicing in simulated conditions, reviewing student work, leading discussions, writing reports, presenting demonstrations, and receiving feedback.12
Inservice training that uses these active learning activities will be more effective at helping teachers learn new curriculum materials more deeply and will
also model the kind of teaching expected in the classroom.13
From these findings, we learn that another feature of effective teacher
training in religious education is for teachers to be active learners rather than
passive observers. Actively engaging teachers in the learning process not only
helps them learn the material better through hands-on practice, but it also
serves to model the very skills they are expected to use in the classroom. This
principle of active learning is in harmony with the direction given to teachers
by Elder David A. Bednar. He explained, “Learning by faith cannot be transferred from an instructor to a student through a lecture, a demonstration, or
an experiential exercise; rather, a student must exercise faith and act in order
to obtain the knowledge for himself or herself.”14 This is as true when we are
teaching teachers as it is when we are teaching students.
Coherence

A third feature of effective teacher training is teachers’ perception that
training activities are part of a coherent and integrated program of teacher
learning.15 Coherence measures the alignment and consistency of all training a teacher receives.16 Teacher-training activities are coherent when they are
“consistent with teacher goals, build on earlier activities . . . and involve teachers in discussing their experiences with other teachers and administrators in
the school. Activities are also coherent when they support national, state, and
district standards and assessments.”17 Research has confirmed that teacher
training is more likely to be effective in improving teachers’ knowledge and
skills if it is part of a wider system of consistent and coherent teacher-training
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opportunities.18 On the other hand, many teacher-training efforts have been
criticized because they are disjointed and disconnected and “do not form part
of a coherent program of teacher learning and development.”19 When different sources of teacher training and guidance conflict, it can create tension
and impede improvement by pulling teachers in competing and inconsistent
directions.
From this, it appears that what the Lord requires of his people applies
to teacher-training activities as well. “I say unto you, be one; and if ye are
not one ye are not mine” (D&C 38:27). Teacher training should seek to be
aligned with the direction of Church and curriculum materials. It should also
seek to be consistent over time and unified with other training efforts.
Duration

A common criticism of teacher training is that it is too short and provides
limited follow-up.20 Reform efforts in education are highly demanding and
to implement them well often requires teachers to make big changes to
their classroom practice.21 As Penuel and his colleagues noted, “Frequently,
the result is that teachers either assimilate teaching strategies into their current repertoire with little substantive change or they reject those suggested
changes altogether.”22 There is a growing consensus among scholars that to
implement such changes requires teacher training to be interactive, to be presented in multiple cycles, and to provide opportunities for application and
reflection.23 To provide such teacher training requires time.
Almost all of the literature on teacher training called for it to be sustained
over time. The duration (meaning the length), frequency, and span of teachertraining activities were all linked to intellectual and pedagogical teacher
change.24 This is expected because with more time comes more opportunities
to learn new content knowledge and skills, try out new classroom practices,
and do those things that make teacher training effective, like active learning,
focus on subject-area content, and coherence with teachers’ other training
experiences.25 It is important to note, however, that “doing ineffective things
longer does not make them any better,” and time must be “well organized,
carefully structured, purposefully directed, and focused on content or pedagogy or both.”26
Because of the importance of duration in teacher training, consistent
teacher training extended over time can be more impactful on classroom
teaching than “workshop”-style training activities that aim to teach a new
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skill quickly and all at once. This is consistent with the counsel of Elder
Bednar, who explained that “steadiness over time is far more effective, far
less dangerous, and produces far better results” than an occasional burst
of effort. “Consecutive days of fasting, ultimately, may not be as spiritually edifying as successive months of appropriate fasting and worship on
the designated fast Sunday. An attempt to pray one time for several hours
likely will not produce the same spiritual results as meaningful morning
and evening prayer offered consistently over several weeks. And a single
scripture-reading marathon cannot produce the spiritual growth of steady
scripture study across many months.”27 This principle of the power of small
and simple things done consistently over time is equally true in our efforts
to train teachers in religious education.
Collective Participation

“There is a growing interest in professional development that is designed for
groups of teachers from the same school, department, or grade level.”28 This
collective participation with colleagues has several potential advantages.
Teachers that work together and teach similar subjects are more familiar
with each other, making it more likely that they will engage in discussions of
curriculum, concepts, skills, problems, and student needs during their teachertraining experience, allowing them to integrate what they learn together.29
Research supports the importance of collective participation in teacher training.30 For example, one national study found that teacher-training activities
that include collective participation “are more likely to afford opportunities
for active learning and are more likely to be coherent with teachers’ other experiences,” which leads to increased teacher knowledge and skill and changes in
classroom practice.31 It should be remembered, however, that there is nothing
inherently virtuous about collaboration, and it can hinder progress just as
easily as it can hasten it, especially if it meets with conflict in teachers’ beliefs
and practices.32 Guskey explained, “For collaboration to bring its intended
benefits it, too, needs to be structured and purposeful, with efforts guided by
clear goals for improving student learning.”33
These findings support collective participation as another feature of
effective teacher training in religious education. This is consistent with the
direction from the Lord, who invited us in learning settings to “let one speak
at a time and let all listen unto his sayings, that when all have spoken that all
may be edified of all” (D&C 88:122). When teachers of the same faculty (or
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ward or missionary district) discuss teaching and learning together, they are
edified by this collective participation that cannot happen as effectively in
large group settings or with unfamiliar teachers of different subjects.
The Study

To measure how frequently S&I faculty inservice meetings implement these
features of effective teacher training, a survey was created and piloted. This
survey measured teacher reports of how often each of the five features of
effective teacher training (content focus, active learning, coherence, duration, and collective participation) was being used in faculty inservice training.
The items created to measure these features included five-point Likert scales
ranging from “never” to “very often” and six-point Likert scales ranging from
“strongly disagree” to “strongly agree.” The survey was administered online to a
random sample of 200 full-time LDS seminary teachers from large faculties.34
Of the 200 teachers surveyed, 140 participated and completed the survey,
allowing the study to achieve a response rate of 70 percent. Descriptive statistics were used to measure the frequency and variation of these five features of
teacher training in LDS seminary faculty inservice. Descriptive statistics were
also used to provide information about the perceived outcomes of teacher
training in faculty inservice. Correlational statistics were used to explore the
relationship between the five features of effective teacher training and the
reported outcomes of S&I teacher inservice training.
The Results

Descriptive statistics revealed the moderate frequency (typically reported to
be between “sometimes” and “often”) of the five features of effective teacher
training. Descriptive statistics also measured outcomes of inservice training,
with teachers reporting a perceived moderate effectiveness, moderate frequency of increasing in knowledge and skills, moderate frequency of applying
knowledge and skills to the classroom, and moderate frequency of perceived
impact on student learning. Descriptive statistics revealed generally moderate agreement that inservice directly prepares teachers to accomplish S&I
objectives. Statistically significant strong and moderate correlations provided
support for the five features being linked to effective teacher training in LDS
seminaries.
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Discussion

The primary question my dissertation sought to answer was how frequently
these five features of effective teacher training are being used in faculty inservice meetings in LDS seminaries. The simple answer is that they are generally
being implemented with moderate frequency in faculty inservice training,
but could be implemented more frequently to achieve greater impact on
improving classroom teaching and learning.
Content Focus

Focus on content knowledge and content-specific teaching skills were
confirmed as a key feature of effective teacher training, although teachers
reported receiving this form of training only “sometimes.” Teachers reported
that they preferred (70 percent) content-specific teaching skills over
abstract teaching techniques, but reported actually being trained in generic
teaching skills more frequently than content-focused subjects. Teachers
also overwhelmingly favored (86 percent) studying doctrines from an
upcoming scripture block over topical study of basic doctrines. When asked
to compare the impact of training on teaching methods (the “how”) with
training on subject-matter content (the “what”), teachers were divided, with
half preferring training in teaching methods and half preferring training in
subject-matter content.
These findings suggest a number of things. First, teachers reported a
greater impact on their teaching from inservice that is focused on content
and content-specific teaching methodology, confirming the findings of
professional development literature.35 Second, teachers found it helpful for
inservice training on content and teaching skills to be specific to a scripture
block (a chapter or section of scriptural text). This finding is likely influenced
by seminary curriculum, which is based on sequential scripture teaching
rather than topical lessons on gospel subjects. As a result, inservice training
that is specific to an upcoming scripture block is likely viewed as more
relevant and useful to teachers as they prepare lessons. These findings also
indicate that teachers are split between which focus of inservice they find
more influential on teaching practice, subject matter content or teaching
methodology, suggesting that teachers prefer a balance between the “what”
and the “how” and that training that focuses exclusively on one and neglects
the other will be perceived as less effective. These findings combine to suggest
that inservice training that is most effective will blend subject matter content
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and teaching methodology by teaching content and content-specific teaching
methods for a specific scripture block rather than abstract teaching skills or
general doctrinal topics. In other words, training is most impactful when
it mirrors the experience teachers have in the classroom teaching a specific
block of scripture. This suggests that one way seminary teacher training could
improve is by focusing on content and content-specific teaching skills.
Active Learning

Actively learning, rather than passively receiving information in lecture format, is another feature of effective teacher training that this study examined.
Teachers reported that they generally agreed, or at least somewhat agreed,
that faculty inservice was characterized by active learning rather than a lecture-style approach, although less so in summer inservice. One form of active
learning that was consistently reported as being frequent was group discussion. However, other forms of active learning like practicing teaching skills,
teachers leading inservice, and teachers sharing lesson ideas, were reported on
the survey to only happen “sometimes.” Other forms such as observing teachers in the classroom, teachers planning inservice, reviewing student work, and
preparing lessons together were reported to happen only “rarely.”
These findings indicate that seminary teachers generally agree with previous research regarding the effectiveness and importance of active learning
in faculty inservice and would like to see it increase. While levels of group
discussion appear to be sufficiently high, other forms of active learning are
quite low. This suggests that seminary inservice could improve active learning
by allowing teachers to observe and be observed in the classroom, collaborate
with other teachers, review student work, practice teaching skills, and prepare
and lead teacher inservice.
Coherence

A third feature of effective teacher training is the extent to which teachers perceive training activities to be part of an integrated and coherent program of
teacher learning. In this study, teachers reported that they “somewhat agreed”
that faculty inservice was consistent and connected and that it built on previous inservice training “sometimes.” These findings suggest that seminary
teacher-training efforts lack strong coherency and that one way faculty inservice could improve is through a more coherent and correlated plan for teacher
development. By implementing a more coherent approach, faculty inservice
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will hopefully attain a greater sense of purpose and increase in teacher retention of knowledge and skills.
Duration

A common criticism of professional development is that it is too short and
provides limited follow-up. An unpublished study for S&I reported that
faculty inservice generally occurred weekly for one to two hours.36 As a result,
this study did not ask about frequency or length but instead asked questions
regarding the preparation and follow-up of faculty inservice. Results indicated that teachers were invited to prepare in advance for faculty inservice
quite frequently, between “sometimes” and “often.” However, follow-up to
inservice activities was quite low, occurring between “rarely” and “sometimes.”
These findings suggest that there is a low level of follow-up to teacher training
and that one way faulty inservice can improve is by increasing the amount of
follow-up on the training teachers receive.
Collective Participation

Collective participation refers to training designed for teachers from the
same school, department, or grade level and is another feature of effective
teacher training. Since seminary teachers all teach the same subject every year,
collective participation happens naturally when inservice training is limited
to a faculty-only setting. In this study, teachers reported receiving facultyonly inservice training “often” during the school year but only “sometimes”
during the summer. They also reported that the arrangements that they
felt were most effective at fostering teacher learning were faculty-only (49
percent) and multi-faculty (44 percent), but not the whole area. Only a small
percentage of teachers (7 percent) felt that inservice that included the whole
area together was most effective at fostering teacher learning. These findings
indicate a general agreement among teachers regarding the importance of
collective participation in teacher training and suggest that the effectiveness
of faculty inservice could improve if inservice, particularly summer inservice,
occurred less frequently as a whole area and more frequently in single-faculty
and multi-faculty settings where more collective participation could take
place.
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Recommendations

The primary implication of the findings of this study is that to improve
the effectiveness of teacher training in LDS seminaries, faculty inservice
activities should increase the frequency of the five features of effective teacher
training analyzed in this study (content focus, active learning, coherence,
duration, and collective participation). However, these findings have broader
application than the seminaries and institutes and provide principles that can
be applied to teacher-training efforts throughout the Church. The following
are recommendations for what could be done to increase the frequency of
these features in teacher-training activities in LDS seminaries and other
teaching and learning settings in the Church.
The first recommendation is to teach doctrines and principles from
the scriptures during teacher-training activities just as teachers would be
expected to teach them to their students. In other words, teacher training
should simply model the curriculum. In S&I and other Church education
settings this means teaching scripture blocks (chapters or sections of scripture
that are part of the curriculum) during faculty inservice training. For training
teachers called to teach the youth in Church, this would mean modeling a
lesson from the Come, Follow Me curriculum. Such a simple approach to
training activities could help increase the frequency of each of the five features
of effective teacher training. For example, teaching doctrines and principles
from the scriptures according to Church and S&I curriculum would focus
training activities on content and would model content-specific teaching
skills, ensure active learning rather than passive listening, be more coherent
because it would systematically and sequentially cover the scriptural text
and content for the course, offer more follow-up in duration, and provide
collective participation if done consistently in a faculty- or ward-sized setting.
This approach would not only increase the five features of effective teacher
training, but also provide directly relevant and useful training for teachers.
As one seminary teacher in this study summarized, “Instead of teaching us
teaching techniques or lecturing us . . . just [open] up the scriptures and
[teach] us. . . . Instead of talking about teaching—teach, even in inservice. If
every inservice was someone teaching a scripture block, I’d love it.”
The second recommendation would be to increase the opportunities
for teachers to observe classroom instruction that models Church and S&I
curriculum and objectives. Observing teachers is one of the most effective
forms of active learning, according to teacher reports in this study and
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previous research studies.37 The first recommendation of teaching doctrines
and principles from the scriptures could provide one opportunity to observe
effective teaching being modeled, but S&I administrators could also
encourage seminary and institute teachers to observe faculty members and
other selected teachers from the area that exemplify S&I teaching objectives
in classroom instruction. Likewise, department chairs at Church schools like
BYU and local Church leaders could encourage their teachers to observe
effective teaching modeled in their respective faculties and wards. Teachers
could also observe effective classroom teaching indirectly through video
clip examples made available on Church websites like lds.org and si.lds.org.
Through video examples, leaders and administrators could ensure that the
teaching conforms with Church and S&I standards and teachers could view
these videos at their convenience without having to miss class or travel. Teachertraining activities for faculties and wards could also watch and analyze these
video clips of teaching and learning together in order to gain new knowledge
and skills. One seminary teacher from this study summarized it well when
he explained, “I think some of the best inservice training is watching others
teach. I am sad that our area no longer provides an opportunity for us to visit
other classes. I would much rather take one day a term or semester and visit
and observe many teachers than sit in a desk for an hour after school and hear
a lecture. That would be much more beneficial.”
A third recommendation from this study would be to provide more
follow-up to teacher training. For example, if seminary faculty inservice training were focused on teaching an upcoming scripture block, teachers could
share their experiences at the next inservice meeting or informally after school.
Also, if there was a specific area teachers were trying to improve, the seminary
principal or ward Sunday School president could observe individual teachers
and discuss with them their progress in this area. Follow-up could be particularly beneficial in seminary with the S&I Basic Doctrines Test. Faculties
could discuss the results together in inservice, set goals for improvement, and
follow up together on their efforts in teaching and learning basic doctrines.
Follow-up is essential to teacher-training effectiveness, otherwise, as one
teacher in this study expressed, it is “not held consistently enough with meaningful follow-up to help us make much of a change.”
A fourth recommendation is that in order to implement these three recommendations for more effective teacher training, those who have the task
of training teachers should be qualified to provide leadership in improving
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teaching and learning. In LDS seminaries, teacher training is provided primarily by the seminary principal in weekly faculty inservice meetings. Because
of their responsibility to train and teach other teachers, seminary principals
should be among the most effective teachers in S&I and ought to receive
extensive training in their role as faculty inservice providers. However, there
is growing evidence that seminary principals are not receiving adequate training or oversight in their roles.38 Many of the teachers surveyed expressed the
view that teacher training in seminary is only as good as the principal administering it. This same principle applies also to ward and stake Sunday School
presidencies and other Church leaders and religious educators who have the
task of training teachers in the Church: they should be effective teachers
themselves and well qualified for these assignments.
Seminary faculty inservice has potential for improved effectiveness, as
does teacher training throughout the Church. These proposed recommendations offer ways for increasing the frequency of five features of effective
teacher training. By teaching doctrines and principles from the scriptures
according to the curriculum, providing more opportunities to observe effective teaching in class and online, and providing more follow-up, teacher
training will increase in these five features of effective teacher training and
have a greater impact on teaching and learning in LDS seminaries and other
Church settings. For these changes to be implemented, however, S&I principals and those with similar responsibilities to train teachers must be qualified
and prepared to provide effective teacher training.
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Morgan: How did you receive your calling as the Sunday School general
president?
Osguthorpe: I walked through the door to meet with President Thomas
S. Monson, and he said, “Well, you’ve got broad shoulders; that’s good!” I
thought, “Uh-oh.” After calling me to be the Sunday School general president,
during my orientation, Elder Russell M. Nelson said, “You are responsible
to help improve learning and teaching in the Church throughout the world.”
Later my presidency had an orientation with the First Presidency. In this
meeting we were told that the teacher development program had been
changed and that responsibility for teaching and learning had been given
to the Sunday School. The Sunday School president is now responsible to
help improve learning and teaching in the home, in the auxiliaries, and in the
priesthood in the Church throughout the world. It is a little daunting to say

“I’ve always wondered about people who love listening to themselves talk. . . . Teaching is not just talking. Teaching
is helping someone else learn, and that means understanding them from their point of view.”
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the least. It was interesting that the emphasis was not only placed on teaching,
but on learning.
Morgan: What led up to this new curriculum change for youth?
Osguthorpe: In December of 2009, Elder Neil L. Andersen, who was
called at the same time we were, held a meeting where he invited the Young
Men president, the Young Women president, the Sunday School president,
and Elder Paul B. Pieper, who is now the executive director of the Priesthood
Department, to meet with him. He asked if we could suggest several options
that the Brethren could consider for updating, revising, and improving the
youth curriculum. So we started meeting, often and long, the three auxiliary
presidents, Elder Pieper, and staff members.
In one of the meetings, I had Brother David L. Beck sitting on one side
of me and Sister Elaine S. Dalton on the other. I said, “I’ve got all of your
young men, and I’ve got all of your young women during second block. Why
don’t we do this all together and revise our curriculum for Sunday School
at the same time that we’re revising the Young Men and Young Women curriculum?” They replied with an enthusiastic, “Great!” In one of the meetings
I said, “It seems like Sunday School ought to be serving your needs in Young
Men and Young Women. What we ought to be doing in Sunday School is
helping young people learn how to learn the gospel and learn how to teach
it. Among other things, this will improve their work with Duty to God for
Young Men and Personal Progress in Young Women.” David Beck jabbed me
and said, “Now you’re talking!” In these early meetings, there was enormous
unity from the very beginning about what we wanted to have happen. Sister
Dalton wasn’t heading down one way and David Beck the other way and me
my own way. No. We all wanted to help youth become more converted to the
gospel.
The joining of these auxiliaries to work together on this curriculum was
a miracle. We eventually met together with Seminaries and Institutes on the
improvement of teaching and learning and deciding upon doctrines to be
studied. Elder Paul V. Johnson was key to having this happen because he was
very open and excited about it. He was excited that the Church was trying to
do something on Sundays to help the youth learn more effectively. It was an
organizational miracle to have so many people with so many vested interests
coming together for the purpose of the whole.
None of this could have happened without Elder Robert D. Hales, who
chaired the Priesthood Executive Council at that time. I have never felt such
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an intensity of commitment from anyone. You could tell he was going to do
what the Lord wanted done. He was a man on a mission. Here he is with a
body that is not cooperating with him—all kinds of health difficulties—yet he
has a strength of spirit that is almost unfathomable. In our meetings he would
often encourage us to do what we needed to do to receive our own revelation
regarding the new curriculum. He knew we needed a new youth curriculum.
He knew we needed to help the youth so that we could strengthen them for
the rest of their lives. He could see that the curriculum needed to be revised
in order to do this. The job of our auxiliaries and the seminary was to figure
it out by receiving inspiration and counseling together about the promptings
as they came.
The ultimate desired outcome was eternal life and exaltation for these
youth. We wanted learning and teaching for conversion, not just in the
classrooms on Sundays but every day in their homes and in their lives. When
people look at the new curriculum, they will see that we’re actually trying to
help youth make changes so that they can grow and improve and be stronger.
This is a different kind of gospel instruction than simply listening to stories
and experiences that might be nice but that may not encourage a person to
make any changes. The Lord is helping us understand that gospel instruction
and learning are very unique. This isn’t about increasing active learning. It’s
deepening learning. It is not just mastering facts. It is changing the way we live.
One of the things I’m very excited about is the delivery system. There’s
now an online delivery system for the first time in the Church. It’s modifiable;
it’s changeable. We can improve it over time. We can look at experiences
that people have around the world, and we can gradually strengthen this
curriculum. To do that with hard-copy manuals is almost impossible given the
nature of translation in the Church. We can’t just take a manual and make all
these changes. Our curriculum is the scriptures, the teachings of the prophets,
the Ensign, or the Liahona. The learning resources are ways to help teachers
teach that curriculum to the youth and their children in ways that they will
understand. Many miss the long stories and the scripted lessons, but this old
way caused immense translation problems. We now have a living curriculum.
We’ve never had a living curriculum before.
Morgan: What have you learned over the last year as you have evaluated
the program and curriculum?
Osguthorpe: I asked the youth at a stake fireside I was speaking at what
they thought about it. A girl raised her hand and said, “The biggest difference
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is that I feel like what I say matters. My thoughts are important.” Teachers are
actually valuing the comments of the class members rather than rushing to
get through the material. The youth contribute much more than they used
to and are gaining a more in-depth understanding of the doctrines. There is
more skill development going on, which could lead to better missionaries and
better parents when the youth get older. By skill development, I mean that
they are able to use the scriptures, understand them, liken them, apply them,
and teach them.
One of the first things that teachers mention when we ask them for
feedback on the new curriculum is how much they appreciate the flexibility.
They can decide whether or not to continue a lesson an additional week, and
they can decide which lesson to teach. This is one thing we have quantitative
data on through analytics on the website. It is well documented that after the
first year, teachers are not choosing the same lessons in the same order. And
when you look at some of the choices they are making, you can see that in a
Beehive class or in a deacon class they might be choosing different lessons
than they would if they’re teaching the Laurels or priests. These are very
positive data. Teachers are taking advantage of and appreciating the flexibility.
There is also a better understanding of the role of a teacher. If I see my
role as to deliver what’s in the manual, then that’s what I’ll do. And if I’ve
delivered that content, whether or not they learn it—that’s up to them, but
my job is to deliver it. The reason we have difficulty is we do not understand
how people learn. People need time to reflect; they have to use what they are
thinking about. We use the fire hose approach all the time, forcing information and content and not caring about what is being learned. Some people
think that having the students read the scriptures is participation. That is
not participation. That is them delivering the teacher’s preconceived content.
Participation is when some expression, some unique contribution is coming out of them. It needs to come out of them. They need to be articulating
what’s happening inside of them. When teachers say, “read this quote, now
read this quote, now this quote,” that’s the teacher’s content; that’s not participation, because we learn nothing about the person but only about the verse.
Of course we need the scriptures, but we don’t need to be selective. We’ve
got to tie the scriptures and the doctrines to life. We must be asking how this
doctrine is going to affect our own life. How can this help the learners? How
can we live what we have learned during the week? And if a teacher knows
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nothing about the lives of the learners, the teacher cannot make these ties
between doctrine and application.
The real problem is not what happens on Sundays; the problem we have
is Monday. The person goes to church on Sunday, three hours minimum, but
then Monday they don’t read the scriptures; they don’t say their prayers. They
get bombarded with the world and, many times, succumb. As teachers, we
must be asking ourselves, “What are we going to do on Sunday to help during
the week?” What will we do with email, texts, or anything else, to help the
learners stay strong every day? A teacher’s job is more motivational, to get
the learner learning and excited. When the youth are asked now about their
experiences with the youth curriculum, they say, “It affects me much more
during the week than before.”
Another thing that’s strong in the youth curriculum is that they actually
remember what they are learning, at least the doctrines. When you ask them
what they are learning, they can usually say, “This month we are talking about
the Atonement. Last month we talked about the plan of salvation.” This
wasn’t happening before. Not only can they tell you the doctrine, but when
asked, they can teach you about the doctrine.
Morgan: What are some of the difficulties associated with the new youth
curriculum?
Osguthorpe: There is resistance to change on the part of some of the
adults. The youth know what needs to happen in the classroom and most
of them want it; it’s often the teachers who struggle to let go of the reins.
Teachers talk too much and students too little. Some adults want the lessons
to be more scripted. What the teachers need to do is listen more and develop
observation skills. They need to be observing what the learners need, discerning by the Spirit so that the teacher knows what to say. These are skills that
people don’t even think a teacher needs because they see the teacher as doing
all the talking, but these are the most important skills. It is more important
to be able to listen, observe, and discern than it is to be able to talk. I love
hearing teachers say, “I’m learning so much from the class members.” That, I
think, is not a comment that would have been frequently made in the previous curriculum.
To watch these young people in action, talking with each other about
their understanding and witness of the scriptures and the testimonies they
have—there’s nothing like it. Sometimes we underestimate by far what’s
inside of them. We need to find ways to help them express what’s inside. These
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teachers need to show the students how. They need to train them, coach them,
and give them feedback so that they can do it. Learners should be practicing
with each other while in class. They need to be more engaged. I want to live
to see the day when we have more action in the class. Our youth need practice,
and they need to be challenged. In Seminaries and Institutes, at the Church
universities, and in Sunday School, we need to give them opportunities to
perform. Students need to stand up and give a talk, even if it’s only a twominute talk. We must teach the skill, have them actually do it, and then have
the teacher and other students talk about what their strengths were and what
we can learn from each experience. This should be happening in class.
Perhaps the biggest misconception that I’ve seen is the idea that the
teacher doesn’t need to prepare. Some think that they can turn it over to the
youth and just wing it. It was never intended to have the youth do all of the
teaching and to turn the lesson completely over to them. I’ve heard some
teachers say, “Next week the lesson is yours,” and then the youth, instead of
the teacher, deliver content. That doesn’t prepare them. The teacher needs to
prepare the youth, to coach the youth, not turn it over to them.
We worry about two different types of teachers. One teacher says, “I
don’t think I can do it; it’s too hard.” We need to help that teacher. The other
teacher we worry about is the one who says, “Oh, this isn’t anything different
than what I’ve been doing.” We need to help that one too.
During the first year, there were those who were so excited to try new
things and really work on correct implementation. They’d say, “This is the
greatest thing I’ve ever seen, and I’m so excited about it.” Then you’ve got
others who say, “Um, I think I need to be released because I can’t do this. I
don’t know how to do it, and I can’t do it.” That’s a minority of people, but
what are we going to do for those people? How are we going to help them
see that this way of teaching is not extremely difficult? It’s different, and
it’s more enjoyable for the teacher and the learner than what they’ve been
doing. It’s much more enjoyable than looking down at learners whose heads
are down on the desks because they’re bored. When they get more engaged,
active, open, and committed in a learning setting, it’s going to be better for
everybody. But for them to feel that, they’ve got to experience it.
I’ve seen that when teachers don’t understand the youth curriculum, they
automatically turn to content delivery. They pull out videos from twenty years
ago rather than using the new fabulous videos that are online. They have students read quotes and scriptures, and little thinking is occurring. Some of the
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students clearly don’t even understand what they are reading, but the teacher
has them keep reading just so they are participating and going through content. That pattern is so engrained. Rather than teaching for conversion, they
are teaching fact after fact and asking fact-type questions and forcing material. Even with the new curriculum, they sometimes try to force it to fit the
old pattern. The problem is some teachers don’t understand that people don’t
learn by just sitting there.
Morgan: What experiences have stood out to you as you have traveled
throughout the world?
Osguthorpe: In the D. R. Congo there was a young man about sixteen
or seventeen years old who gave a talk in the stake conference. He got to the
podium, and he said, “I am going to speak today about the Restoration of
the gospel of Jesus Christ, and I’m going to talk about my own witness of the
Restoration.” After giving a beautiful talk on the Restoration of the Church,
he said, “Brothers and sisters, I need to end my talk, but I can’t end without
bearing my testimony one more time about Joseph Smith. I’ve got to tell you
one more time how much I know he’s a prophet of God.” Then he said, “I
know I need to end, but I’ve got to bear my testimony one more time about
the Book of Mormon. I know the Book of Mormon is true.” I looked over
to the mission president sitting next to me, and I said, “That was one of the
most powerful talks I have ever heard from a youth in my life.” It was all coming from him; he wasn’t reading anything. It was powerful. Then we walked
outside after the meeting was over, and I saw these three young men, probably
nineteen or twenty years old, and we said hello to them. I asked, “How long
have you been members of the Church?” They said, “Oh, we’re not members
of the Church.” And I said, “Oh, really? But you just went to stake conference.” (I later found out that we had over two hundred investigators at that
meeting.)
“Well, he’s getting baptized tonight, and we’re going to get baptized in a
week or two,” they responded, pointing at one young man in the group. “So
why are you joining this church?” I asked. One said, “Oh, it’s because of the
teaching.” I said, “The teaching?” and he said, “Yeah, because in this church,
you can ask questions. In the other churches, the minister talks, but you can’t
ask questions. In this church, we can ask whatever question we want, and we
can get answers. It’s terrific!”
Morgan: In your recent calling and in other assignments, what is your
desired hope for learners in a religious setting?
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Osguthorpe: We want them to be able to give reason for the hope that
is in them. That means we don’t only want them to have knowledge, and we
don’t only want them to feel good about the Church; we want them to be
able to articulate, convincingly, their testimony of the restored gospel and
relate that to everything in their life around them. As a result they will be able
to help their children more effectively, teach more effectively, and help people
in their ward more effectively when they’re called into leadership positions.
Morgan: What are some specific ways in which you think teaching and
learning can be improved?
Osguthorpe: One thing we know about learning is that when we learn
new things, we are going to forget them quite rapidly unless we use them
to do something. So if they are attached to a skill, for example, we not only
retain them, but they get stronger. We don’t just want learning that maintains
itself, and we don’t want learning that only lasts. We want learning that grows.
We want learning that keeps growing, and by that I mean people keep building on what they’ve learned and get more proficient, more knowledgeable,
and more capable with every passing day. We’ve got to understand things, but
for what purpose? What is it going to lead to? How are they going to use this?
What skills are they going to develop with that knowledge?
When we focus on large bodies of content and try to transfer this content
into somebody else’s head, it’s not the most effective kind of learning. When
I learn something new, it is usually because I am trying to achieve some kind
of goal, and I don’t know how to do a certain thing. So I go get help, either
online or from a colleague, and I say, “How do you do this?” They usually
have to show me only once because I’m engaged; they’re answering a question
that I care about that leads to a real desired outcome. Now you’ve got learning
that’s growing, and it will continue to grow because you’ll keep wanting to
do new things. This is what Joseph [Smith] did. The whole D&C is just one
question and answer after another as Joseph took questions from his heart to
the Lord.
I’m not saying we don’t need any structure in our courses and classes,
and I’m not saying we don’t need learning outcomes. I think the learning
outcomes can be very helpful. But when things get so rigid and prescribed,
and when a teacher thinks, “Wow, I have got to expose students to all of this
content,” we usually don’t have great learning going on.
A chemistry professor I spoke to recently on BYU campus ran into a
former student that he had taught a couple of semesters before. He stopped
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her and asked, “Hey, just out of curiosity, what stuck with you from that
course?” She replied, “Oh, from chemistry?” And he said, “Yes.” She said,
“Uh, nothing.” Right then and there, on the sidewalk, with his chemistry book
in hand that had 1,353 pages, he said to himself, “This chemistry book is hard
to lift, and it probably cost a lot. I should not be trying to cover everything
in that book. You can’t learn that much. I’ve been trying to cover it all, and
nothing sticks.” So how would it stick more? For me, there’s basically only
one way, and I don’t think it has to do with discussion technique or how
good your syllabus is. I think it has to do with how much you are building the
knowledge pieces into skills and actually having students use the knowledge
to do something. When they use knowledge to do something, they remember
it, and it grows because then they want to move to the next level.
Morgan: How would you translate that into a religious education setting?
Osguthorpe: The gospel is something we live and something we teach.
Religion classes could be a constant practicum for students in both teaching
and living the gospel. Students’ ability to teach and live the gospel could be elevated tremendously. In religion classes teachers focus primarily on the mastery
of content, but it is helping students learn to teach and live that is most important. Teaching students in a religion class to learn as well as to teach is critical.
Teaching is like coaching. As a coach you know more than the players
about how to execute plays, but it’s the players who have to execute those
plays. Your job is to help those players perform at their maximum potential.
You’re pulling for them all the time. You want them to do their very best. A
coach does not grade on a curve. He’s not thinking, “I need a certain number
of players to perform in the lowest quartile so that I have a good spread.” What
he’s thinking is, “I want every player to do well.” We want teachers, like coaches,
who stay awake at night wondering how to help a struggling student do better
following a poor performance. Too many teachers get into the classroom and
think, “Now it’s my job to deliver the content, and if they pick it up, fine; if
they don’t, fine.” We could have a video deliver all of the content. We don’t
need a live person to do that. We really don’t. Let’s just deliver that online. But
if we’ve got a live human being in the classroom, we can have interaction, love
between students and faculty, and mentoring: people pulling for each other
like the coach does for his or her players.
Morgan: How do you balance the amount of time to cover the material with
allowing time for students to practice?
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Osguthorpe: For me it’s not hard. I don’t try and deliver much content
during class. I try and deliver content out of class. So I say, “Download this
talk from conference, listen to it, and then when you come to class, we are
going to practice teaching a principle from that talk to each other. Read the
scriptures outside of class, and when you come to class, be prepared to teach
a principle of the gospel and bolster it with sacred text.” In most classes today,
class time is the place to deliver content and outside of class is the place to
practice. But we could flip-flop it for the most part because now online they
can get whatever content they need. Why not put your excellent lectures
online? I remember one time I went to Susan Easton Black, and I said, “I was
in Colorado listening to your talk about John Taylor, and I got so involved in
it I missed my exit and had to take about an extra half hour.” I was just joking
with her, you know, but I didn’t have to be in that class to hear her. I could
hear it in my car.
I’ve always wondered about people who love listening to themselves talk.
If we think teaching is talking, we are wrong. Teaching is not just talking.
Teaching is helping someone else learn, and that means understanding them
from their point of view. One of the reasons at conference that we talk to teach
is because we cannot possibly have participation with five million people listening. Talking becomes the only way for us to convey a message. I don’t call
that teaching; I call that speaking, presenting, preaching, or testifying. That
is when we do not have the option of participation. But when we have the
option of participation, oh, I want to use it every time. The most interesting
thing to me in teaching is not the content that I talk about. It is the learners. It’s what the learners bring to the learning situation, and sometimes they
surprise you so much because they have comments or ways of thinking about
things that you’ve never thought of in your life. That can cause everyone in
the room to take a second look at their own perspective and views. Straight
lecture in a classroom, to me, just seems like we are wasting an opportunity to
benefit from being together.
I do not mean that we have to turn the whole class over to the students.
Students don’t like that, really; students want to hear what the teacher has
to say. But they also want to be able to process it in a way that it will change
their life. So that means they need to react to it, they need to work with it,
they need to break down into groups or do something with it so that they
can really internalize it. It’s hard for most people to internalize when they’re
only listening.
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Morgan: What are some things you recommend to teachers to become
better?
Osguthorpe: It’s important to know that everyone can teach, everyone.
So when people say, “Oh, I’m not a good teacher; that’s just not my gift,” well,
actually, everyone can teach; every parent needs to be a teacher, first and
foremost.
For a person to be a better teacher, they have to want to be a better
teacher. They have to decide to do better. They process what is going on and
get feedback from their peers and those they are teaching. Then they take this
feedback and make actual changes in their teaching. If you don’t make any
changes based on the feedback, of course you’re not going to get any better.
No teacher wants to teach poorly, but some teachers, unfortunately, may say,
“I know I’m not doing very well, but I tried before, and I’ve risked, and it
hasn’t worked. I’m just going to keep on going like this.” That is, for me, very
sad when anybody does this in any walk of life. We have resources here at the
universities, in Seminaries and Institutes, and in the Church to help people
teach better.
Morgan: Is there a curriculum in the making for the adults?
Osguthorpe: As Elder Jeffrey R. Holland says, “One miracle at a time.”
There is great need for a change in adult curriculum, and we are working on it.
The adult curriculum is going to be similar to the youth curriculum. It’s being
piloted now. It will likely be called “Come, Follow Me,” but that is yet to be
determined. There will be much more flexibility than what is currently being
used in the adult curriculum. Right now, when you ask an adult what they
are learning, if they remember at all, they reference a book but rarely a doctrine or principle. Sometimes they can remember a story, but they may not
be thinking of applying a truth as a result. More responsibility will be given
to Relief Society and quorum presidencies on what and how to teach so that
they can become more involved in the work of salvation. There will be more
focus on application of doctrines.
When adults go to Gospel Doctrine class we want them to be able to
talk about what doctrines they are learning. When asked what they learned,
rather than having them say, “We learned about Abraham and Isaac,” they
will say, “We learned about the Abrahamic covenant and why it matters to
my family.” We only have about thirty minutes. There is not enough time to
talk about everything to do with Abraham and Isaac, so during that time they
need to dig in and find out what they have questions about.
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As we are piloting the new adult curriculum, we are seeing that the adult
classes are getting smaller. More classes are being taught at the same time to
decrease the class size. This allows for more participation. I’ve visited many
adult classes in the past that are held in the chapel where the teacher uses
a microphone. This is rarely conducive to effective teaching and learning.
People need to have a chance to express themselves. We need to be teaching
to the needs of the learners, not just what is in the manual. When teachers
start realizing this, they naturally go to their bishops and ask for smaller class
sizes, which means more classes being taught and more learning taking place.
We are also trying to change the perception of the role of the teacher in
adult learning. If the teachers see themselves as the embodiment of all truth
and knowledge, then of course it would be intimidating because none of us
can answer every question. If teachers, however, see their role as someone who
helps others learn—not someone who embodies all the answers and knowledge—real learning begins to take place. In order for a teacher to be able to
teach, they do not have to be the world’s finest scriptorian, but it helps if they
know how to find answers to gospel questions and help others do the same.
We are also working with the misconception that Gospel Doctrine is a
place to talk about things that are difficult to understand and that are barely
revealed, if at all. Gospel Doctrine class is not the place for that. Gospel
Doctrine is a place where we learn how to live the gospel and put into practice
during the week what we are learning. Some feel that they need more meat in
their classes. Some say they want to discuss controversial topics. To them I say,
“What is your goal in learning about these things? What are you trying to do
as a result?” What many people don’t realize is that the obscure things are not
the meat. The meat is charity and learning to be charitable and kind with each
other. The meat is in the basic doctrines of the gospel; once they learn the real
doctrine, they are able to handle the obscurities and think for themselves and
better deal with difficult questions that others pose. People are confused with
what the meat really is.
Morgan: What are you doing to train teachers in both the youth and adult
curriculum?
Osguthorpe: There is a training curriculum now being tested, aimed
at assisting all teachers of youth and adults in improving teaching. It is not
a course or a class, but rather a setting where teachers counsel together to
discuss how to improve teaching and ask personalized questions. The real
question is when and where to hold these classes. Right now we are piloting
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having those teachers who teach the second hour meet together the third
hour, and all teachers teaching the third hour get together the second hour.
Rather than getting together every week, they would get together every other
week or once each month, giving them time to learn, practice, observe, distill, and then discuss and ask questions. The training would reach beyond the
classroom at church and even focus on training parents at home.
Morgan: What are your long-term hopes for the youth and adult
curriculum?
Osguthorpe: That teaching and learning will eventually start changing in the Church. Teachers will use their agency and do what is best for the
learners as they listen to the Spirit. The manual guides the teachers and helps
them to think and use their agency. This will hopefully not only reach the
youth, but the teachers who are with the youth will take it home and use it
with their families in family home evening, and when they are released they
will use it in their classes with adults. As we train and teach the adults, we will
see a major change in how the gospel is learned, taught, and lived throughout
the world, and as a result, we will have more converted Saints.
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The women attending the March 17, 1842, meeting elected Emma Smith as president. There, the Prophet Joseph
Smith suggested that women were as essential as men to the work of God and that both sexes had access to the
spiritual power, blessings, and gifts of the priesthood.

n 1881, Emmeline B. Wells made an astute observation: “History tells us
very little about women; judging from its pages, one would suppose that
their lives were insignificant and their opinions worthless. . . . Volumes of
unwritten history yet remain, the sequel to the lives of brave and heroic men.
But although the historians of the past have been neglectful of woman, and it
is the exception if she be mentioned at all; yet the future will deal more generously with womankind, and the historian of the present age will find it very
embarrassing to ignore woman in the records of the nineteenth century.”1
In addition to being an early proponent of women’s history, Wells was
also a convert to the Church, a polygamous wife, a prolific writer, an advocate
of female suffrage, editor of the Woman’s Exponent (the Mormon suffrage
magazine), and Relief Society general president.2 Her life goal, as she once
noted in her diary, was to “do all in [her] power to help elevate the condition
of [her] own people, especially women.”3
For Wells, elevating women involved a process of remembering, documenting, preserving, recording, sharing, and teaching. In her mind, personal
identity and the establishment of community were an outgrowth of historical
91
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consciousness. She thus wanted Mormon women to value their history so
they could recognize their potential, broaden their minds, and make contributions in social, political, and spiritual contexts.
Upon assuming the role of Relief Society general president at the beginning
of the twentieth century, Wells became deeply concerned by women’s lack of
historical memory, particularly in relation to Relief Society and its purpose—a
concern that had also been expressed by Eliza R. Snow when called by Brigham
Young to reintroduce the Relief Society organization in 1868. In 2010, Julie
B. Beck, then serving as the fifteenth Relief Society general president, echoed
the sentiments of Snow and Wells. She explained that after pondering about,
praying about, fasting about, and discussing ways to help LDS women face their
challenges and reach their potential, it became clear to her that “the sisters of the
Church should know and learn from the history of Relief Society.”4 Mormon
women have forgotten “who we are” and “what we are to do,” Beck explained.5
As a member of the Relief Society organization, as a historian of women
and religion, and as a religious educator, I have been struck by these over-thepulpit calls to remember women’s history. I am intrigued by the recognition
that history is central to understanding Mormon womanhood—that women’s
identity and purpose as a part of the saving work of the Church spring from a
connection to the past. At the same time, I recognize the historical forgetfulness that the call to remember implies. Since the history of Relief Society has
been documented and shared at key points in time (three examples of which
will be considered in this essay) why hasn’t the story been passed down continuously from one generation to another? Indeed, why have different generations
of Relief Society general presidents had to reclaim the history of Relief Society?
And, finally, how might we change this pattern of remembering and forgetting
and remembering and forgetting?
In order to consider some of the questions just posed, I will provide a brief
sketch of the preserving and forgetting of Relief Society history and conclude
with a few suggestions about how we might maintain historical consciousness in
the future, an important goal if we hope to help our students—male and female—
envision their place in the work of salvation.
Relief Society

In 1839, Church members settled along the upper Mississippi River Valley. There
they established the city of Nauvoo, Illinois. During the earliest stages of settlement, they began building a temple—a sacred space dedicated to the performance
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of salvific ordinances. Throughout the temple’s construction period, Church
members donated various resources, and men served as volunteer laborers one
day in ten.6
In 1842, Sarah Granger Kimball and Margaret Cooke discussed how women,
as well as men, might contribute to the construction of the Nauvoo Temple. Both
agreed that they could provide shirts for volunteer laborers. As a result of this
conversation, Kimball contemplated forming a female benevolent society (a common practice at the time) that would enable Mormon women to engage in acts
of service throughout their community.7 In March 1842, a small group of women
convened in Kimball’s home to discuss the possibility of creating the society she
had envisioned. Enthusiastic responses to the idea resulted in a collective decision
to organize a benevolent society.
At the request of the other women in attendance at the meeting, Eliza R.
Snow drafted a constitution for their fledgling organization. She subsequently
shared it with Joseph Smith. Delighted by the idea of a women’s society, the
Prophet Joseph encouraged the prospect, while also suggesting that the women of
the Church could expand the scope of their society by incorporating spiritual as
well as temporal work into its mission.8
On March 17, 1842, twenty women met with Joseph Smith, John Taylor,
and Willard Richards to officially establish their new society. In this meeting,
the Prophet explained that he would organize the women of the Church under
the pattern and direction of the priesthood; in essence, he was suggesting that
their society could transcend traditional benevolent organizations through its
placement within a soteriological framework.9 In addition to engaging in acts of
service and charity, the Prophet Joseph explained that Mormon women should
also commit themselves to the work of salvation. Of this discussion, Elizabeth
Ann Smith Whitney recalled, “President Joseph Smith had great faith in the sisters’
labors, and ever sought to encourage them in the performance of their duties
which pertained to these Societies, which he said were not only for benevolent
purposes and spiritual improvement, but were actually to save souls.”10
The women attending the March 17 meeting elected Emma Smith as
president of the society and agreed to name it the Female Relief Society of Nauvoo.
The Prophet Joseph Smith’s references to organizing women under the pattern
and direction of the priesthood and committing them to the work of salvation
suggested that women were as essential as men to the work of God and that both
sexes had access to the spiritual power, blessings, and gifts of the priesthood.11
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From its inception, then, Relief Society encouraged Mormon women to
place themselves within a larger cosmological history; it defined their purpose here and in the hereafter. Relief Society also provided a space in which
Mormon women could give and receive religious instruction. Emma Smith,
for example, heeded the revelatory counsel, now canonized as D&C 25, to
“expound scriptures” and “exhort the church.”12 Furthermore, Joseph Smith—
who had previously focused on instructing and training men—met with and
taught members of the Relief Society about their role in the plan of salvation
and prepared them for the covenants they would eventually make within the
walls of the temple. Up to that point, women’s involvement with the temple
had been focused on providing furnishings, handiwork, and clothing for the
laborers. The Prophet’s interest in organizing a society for women became an
invitation to them to participate in temple worship. In the context of Relief
Society meetings they also learned about the priesthood and about spiritual
gifts. They came to recognize that the temple gave them access to the saving
ordinances of the gospel and allowed them to perform baptisms for the dead in
behalf of their deceased loved ones. For women, as Carol Cornwall Madsen so
aptly noted, this “opened up a new concept of spiritual participation relating to
the ‘privileges, blessings and gifts of the priesthood’ which not only enhanced
their position in the church but offered limitless potential in the hereafter.”13
Eliza R. Snow

As secretary of the Female Relief Society of Nauvoo, Eliza R. Snow—who had
experience as a recorder, transcriber, and published poet—kept a meticulous
record of the society’s early meetings, which she titled “A Book of Records.
Containing the proceedings of The Female Relief Society of Nauvoo.” By
creating this book, Snow explicitly became a historian of Relief Society. As
scholars have since noted, her “precision indicates her belief that she was constructing a significant, enduring record.”14
Snow kept the minutes of Relief Society meetings that were held in 1842
and in early 1843. Aware of their particular import, she recorded the sermons
that Joseph Smith gave to members of the Relief Society—the only extant
accounts of his teachings as specifically addressed to women.15 Although
Snow moved twenty-five miles south of Nauvoo in early 1843, thus precluding her from regular attendance at subsequent Relief Society meetings,
she left the record she had been keeping in Nauvoo so other women could
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detail the proceedings she missed. Phoebe M. Wheeler, Hannah Ells, and an
unidentified scribe took notes in Snow’s place.16
In 1844, Relief Society meetings were suspended due to controversies
associated with plural marriage. Shortly thereafter, Joseph Smith was murdered, and two years following his death, Church members began their
migration west. During this tumultuous period, Snow reclaimed the Relief
Society Record and took it with her as she left Nauvoo for the Rocky
Mountains. She recognized the importance of the document she had created
and was committed to preserving it.
Shortly after settling in the Rocky Mountains, a small group of Mormon
women established societies “of females for the purpose of making clothing
for Indian women and children.”17 Because other groups of women soon followed their example, a resurgence of Relief Society occurred in many wards.
During the Mormon Reformation in the mid-1850s, a strong spiritual component was infused into the charitable labors that members of the Relief
Society engaged in. This period of renewal “reaffirmed the sisters’ sense of
united purpose and continuity with their Nauvoo roots.”18
As a result of the Utah War and the Civil War, the revival of Relief
Society eventually waned, and the organization essentially disappeared for
a second time.19 On December 6, 1867, however, Brigham Young called on
each bishop to organize a Relief Society group within his ward, hoping this
would help improve the temporal affairs of the Saints. Noting the tenuous
nature of the society’s reorganization, the prophet Brigham then asked Eliza
R. Snow to facilitate the renewal of Relief Society.20
In her efforts to reestablish Relief Society, Snow engaged in a thorough
study of the book of records she had kept in Nauvoo. She believed that reorganization required historical awareness—she had to understand the purpose of
Relief Society in order to help other women grasp its significance. Snow thus
“carried [the record] and cited it when she addressed Relief Society women in
Utah.” 21 She relied on the minutes she had kept to shape Mormon women’s
memory of Relief Society origins so they could “reclaim the vitality and spirit”
of this sacred organization.22 In particular, Snow stressed the salvific scope of
Joseph Smith’s teachings, underscoring the idea that Relief Society was more
than a benevolent society or a relief organization. She taught that it was a
way for women to engage in the work of salvation and a means to reach their
rightful place in God’s kingdom. As one of the earliest historians of Mormon
women, she created, preserved, and encouraged a familiarity with the past,

96

Thoughts on Reclaiming the History of Relief Society

Religious Educator · VOL. 15 NO. 3 · 2014

hoping to “invest Mormon women with a sense of the spiritual power that
Joseph opened to them.”23
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In 1866, Eliza R. Snow was
called by Brigham Young to
serve as the second general
president of the Relief Society.

Emmeline B. Wells

Snow’s presidency emphasized

Although Emmeline B. Wells was a teenager when the Relief Society was
organized in Nauvoo, she was familiar with and intrigued by its history. Like
Snow, she had a strong sense of historical consciousness and hoped to preserve and disseminate the history of Relief Society specifically and the history
of Mormon women generally. In 1872, therefore, Wells made a verbatim copy
of the Relief Society minutes and then used them to expand the work Snow
had initiated.24
As an author and an editor, Wells found creative ways to increase
Mormon women’s exposure to their history; she hoped that this awareness
would legitimize and extend their participation in the Church as well as in
broader society. In order to accomplish this goal she authored and published
over fifty articles in the Woman’s Exponent that highlighted, analyzed, and
interpreted central themes detailed in the Nauvoo Relief Society minutes.25
Her efforts made the information recorded in these important documents
readily accessible to Mormon women for the first time.
In addition to sharing the history of Relief Society through the written
word in the Woman’s Exponent, Wells served as the fifth general president of the
organization—the last president to have been acquainted with Joseph Smith
and to have personal connections to Relief Society origins. During her tenure
as president, therefore, Wells hoped to “transmit the memory and meaning of
Relief Society beginnings to a second generation of Mormon women.”26 She
believed that those who remembered their history would come to recognize the
power and influence they could have in various spheres; in her mind, Mormon
women had the capacity to make a difference within and without the home.27
Although Snow and Wells acted as early historians of Mormon women,
few present-day Church members are aware of their efforts to preserve such
an important dimension of Church history. Snow created and preserved the
words of the Prophet and sought to make his teachings to women familiar
and, by extension, life-changing.28 Wells built on and expanded the scope of
Snow’s work, making Relief Society history accessible over the pulpit and in
print. Both found ways to infuse the Relief Society organization with meaning
and purpose, to highlight its role within the scope of salvific work, and to
carry its memory to present and future generations of Mormon women.

spirituality and self-sufficiency.
Snow (right) is pictured here
with her counselors, Emmeline
Courtesy of the Church History Museum

B. Wells (center), and Elizabeth
Ann Whitney (left).

Wells’s death in 1921, however, “broke the connecting chain of memory”
to Relief Society origins.29 Because the historical witnesses of the organization
of the Relief Society no longer lived, forgetfulness eventually ensued—an alltoo-common pattern in women’s history. Indeed, even though women have
been documenting their experiences at least since medieval times, historian
Gerda Lerner has explained how every generation of women seems to be
unaware that women from the preceding generation had already “amassed
collections of ‘women worthies.’”30 Due to this lack of a historiographical
precedent, each generation of women is left to reinvent the wheel.31 Sadly,
many twentieth-century Mormon women fell into this same category of historical forgetfulness.32 Since remembered history has typically centered on
male leaders (this is true within and without Mormonism), far too few were
familiar with the documents Eliza R. Snow preserved and the articles Wells
published. And thus the vital messages they contained—particularly the
need for women to engage in the work of salvation—were largely forgotten.
Recently, however, another Relief Society general president has recognized
the need for Mormon women to recover their history.33
Julie B. Beck

From 2007 to 2012, Julie B. Beck served as the fifteenth general president of
the Relief Society. Throughout her tenure, many of the talks she gave seemed
to be laced with a historical undertone: over and over again, she highlighted
the purpose and significance of the Relief Society organization.34
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In the 2010 general meeting, Beck’s historical consciousness became
increasingly clear. Prompted to rectify the problem of forgetfulness, she
announced that a historical account about Relief Society was being written
and would eventually be distributed to members of the Church.35 The purpose of this work, she explained, was to restore a sense of identity and purpose,
to initiate positive change, and to unite Mormon women together in the
work of salvation.36 As if echoing the thoughtful sentiments of Gerda Lerner,
she reminded a vast and diverse audience of women—united by a common
faith—that “not having a history truly matters.”37
Like Snow and Wells, Beck stressed the salvific purpose of Relief Society.38
By turning to the records of the past, she was able to reclaim the words and
the vision of the Prophet Joseph Smith in relation to this fundamental
organization. She understood that modern Mormon women needed the
reminder that Relief Society is more than a social club or an organization that
performs temporal acts of service—it is a spiritual organization that has been
given the charge to save souls.39 Relief Society is, as Beck later explained in a
BYU devotional, akin to priesthood quorums—both were designed to “help
us become who our Heavenly Father needs us to become.”40
Conclusion

Although Julie B. Beck recently reclaimed the history of Relief Society, we
cannot assume that historical forgetfulness will not follow in succeeding generations. (Surely Eliza R. Snow and Emmeline B. Wells assumed, or at least
hoped, that their efforts to preserve Relief Society history would impact every
generation of Mormon women.) Remembering is active. It requires thoughtfulness, awareness, and creativity. It encourages us to think about old topics in
new ways and to open our minds to a more expansive and complex narrative.
As religious educators, we are responsible to invite all of our students to
engage in the work of salvation. And the possibilities for that engagement
are ever increasing: our students are serving missions at younger ages, and
more of those students are women. Consequently, women are also receiving
their endowments at younger ages. They are being given greater leadership
responsibilities as missionaries—their stewardships are increasing.41 Indeed,
they are being given, more than ever before, opportunities to fulfill the mission of Relief Society, as taught by Joseph Smith.
To aid with the ever-increasing work of salvation, and to avoid previous patterns of historical forgetfulness, each of us needs to make a greater
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effort to “know and learn from the history of Relief Society” and to teach
its importance to our students, male and female. 42 What if, for example, we
incorporated Joseph Smith’s teachings from the Relief Society minutes into
some of our lessons? We could also draw on stories from the scriptures and
from Church history that are about women as well as men. We could read
and quote from talks given by female leaders, thus helping our students recognize the importance of the work they do and the counsel they provide, as well
as the significance and import of the auxiliaries they represent.43
If we teach younger generations of students to consider the importance of Relief Society history—to value God’s salvific work as engaged in
by women—then remembering will inevitably follow. If it becomes a part of
who they are and how they understand the gospel, they will preserve it, they
will teach it, they will make it the norm. “As we move the Lord’s work forward,” Sister Beck suggested, “the history of Relief Society will continue to
be written by faithful sisters [and faithful brothers] throughout the world.”44
And forgetfulness can become a thing of the past.
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T

Moroni writes an epistle to Pahoran.

he text of the Book of Mormon provides us a lengthy cast of characters.
Through the course of the narrative we know quickly and clearly which of
those ancient people were righteous and which were wicked. This helps us so
that even as children we know we want to be like Nephi, Alma, and Mormon,
and we feel warned to avoid the mistakes and wickedness of Laman, Korihor,
and Amalickiah.
There is, however, one instance where we see two men, both presumably righteous, in conflict with each other: Captain Moroni and Chief Judge
Pahoran (see Alma 61). This creates an internal conflict for us as well. Many
have written thoughtfully and well on this topic, with the predominant interpretation being sympathetic to Pahoran. In the continued spirit of academic
analysis, this article will offer another interpretation, one that will hopefully
give a different insight into the actions and character of each man and be
congruent with Mormon’s evident respect for Captain Moroni. Additionally,
this article will show how certain cultural blinders may unknowingly influence us in our interpretation of why each man reacted as he did. There are
great lessons to be learned from this new perspective.
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Hugh Nibley offers one of the best examples of the internal conflict we
feel regarding Moroni and Pahoran. On August 19, 1983, Nibley delivered the
BYU commencement address, which he entitled, “Leaders to Managers: The
Fatal Shift.”1 He explains how Amalickiah was a manager rather than a leader,
and he contrasts him with Moroni’s charismatic leadership. He concludes his
point by saying, “By all means, brethren, let us take Captain Moroni for our
model, and never forget what he fought for—the poor, the outcast, and the
despised; and what he fought against—pride, power, wealth, and ambition; or
how he fought—as the generous, considerate, and magnanimous foe, a leader
in every sense.” Then, in the 1990 publication Warfare in the Book of Mormon,
Nibley, with what seems to be a much more informal audience, again refers
to Moroni in the context of a discussion on war. This time Nibley’s tone is
more glowering than glowing: “A good example is Moroni getting on his high
horse when he writes to Pahoran. Speaking as a general in the midst of war, he
blows his top and writes very indiscreet letters.”2
The two quotes seem to contradict each other in tone and substance.
While Nibley could surely explain the apparent incongruence if he were
here today, this incongruence seems to be reflected in the general Latter-day
Saint population and how many of us still view Captain Moroni. Officially,
Captain Moroni is a stellar leader. Lambert, in the entry on Moroni in Book of
Mormon Reference Companion, characterizes Moroni as an impressive military
strategist, a great patriot, and a leader in righteousness.3 Much like in Nibley’s
commencement speech, we acknowledge his great qualities. However, many
of us have at least some ambivalence toward Moroni when it comes to his
interaction with Pahoran. While we probably would not use the terms “high
horse” or “blowing his top,” we see his letter as a mistake and an emotional
overreaction. We know we’re supposed to admire him, because Mormon
makes it plain that he is an example of the best of men. Consequently, in
our discussions about the interaction between Moroni and Pahoran we say
things like, “Moroni was a really good man; he just made a mistake.” We can’t
imagine how someone with unconditional love could write a letter like that
to another righteous member of the Church. However, in this ambivalence,
we are in disagreement with Mormon, who set Moroni up as the kind of
man to emulate and to shake the foundations of hell. His recommendation is
wholehearted and without nuance.
Interestingly, we have no such mixed feelings about Pahoran. We talk
about the “Pahoran principle,” meaning we should not take offense but meet
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railing with gentleness. Much has been written on this, and it certainly is a good
“take away” from the story. We see him as a victim of difficult circumstances
beyond his control when the kingmen take control of the government away
from him. And in spite of all this adversity, he is able to respond to Moroni’s
accusations and threats with equanimity and graciousness. He seems to
epitomize long-suffering and unconditional love. That certainly makes him
seem great. If Mormon hadn’t specifically stated what a great man Captain
Moroni was, most of us would think that Pahoran was just as great, if not
greater.
Mormon and Captain Moroni

This contrasts fairly sharply with Mormon’s thought. Mormon seems to
establish a connection with Captain Moroni early. In Alma 43:16–17, he first
identifies Moroni as a newly appointed chief captain over all the Nephites.
In these verses he stresses that “he [Captain Moroni] was only twenty and
five years old when he was appointed chief captain over the armies of the
Nephites.” It’s interesting, given Mormon’s own young age when he was
appointed chief captain, that he stresses Moroni’s youth. It is also interesting to note that in “the war chapters,” as Alma 43–63 are commonly referred
to, Mormon’s record becomes much less abridged. We see much more detail
per year. Moroni appears on the scene in the eighteenth year of the judges
and appoints his son as his replacement in the thirty-fifth year of the judges.
So seventeen years are covered in twenty chapters. While the entire book of
Alma is in more detail, the war chapters present little preaching of doctrine.
Presumably, Moroni wishes to illustrate doctrine rather than preach it. In
Alma 48:17–18, Mormon editorializes, “if all men had been, and were, and
ever would be, like unto Moroni, behold, the very powers of hell would have
been shaken forever.” He then likens Captain Moroni to Alma and his sons
and the sons of Mosiah: “for they were all men of God.” Then, he specifically
mentions Helaman and his brethren, stating that “they were no less serviceable” (v. 19). Perhaps Mormon slows down his narrative in order to illustrate
and underscore what it means to be a man of God.
The question arises why Mormon made the editorial decisions he did.
Why did he include the letters to and from Pahoran? Were they to support
his assertion that Moroni was a man of God, or were they to show, as many
in our dispensation have stated, that even great men make mistakes? There is
nothing in Mormon’s narrative to support the latter. There is no apology from
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Captain Moroni, nor even any hint of chagrin, only rejoicing to find out that
Pahoran is not a traitor. Also, it seems unusual for Mormon to set up Moroni
in such superlative terms, then include his letter to Pahoran, if his intent were
to show what we view as Captain Moroni’s pique.
Another problem with this “fallible Moroni” view is that it is inconsistent
with the character that Moroni has displayed thus far. Moroni was always
guided by principle. Early in his chief captainship he shows humility by appealing to the prophet Alma for help in knowing where the Nephites should go
to best defend themselves against the Lamanites (see Alma 43:23–24). The
integrity of the Nephite cause is uppermost in his mind and determines his
actions: “And he also knowing that it was the only desire of the Nephites to
preserve their lands, and their liberty, and their church, therefore he thought
it no sin that he should defend them by stratagem” (Alma 43:30). When
the Nephites quailed in the face of the Lamanite horde, Captain Moroni
“inspired their hearts with these [same] thoughts—yea, the thoughts of their
lands, their liberty, yea, their freedom from bondage” (Alma 43:48). This passion for righteous defense is eventually made into the title of liberty, which
becomes the mission statement for the entire Nephite nation, guiding them
through very difficult times to an ultimate, righteous victory. Such consistent,
righteous leadership does not sound like a quality of someone who would
impulsively write an angry letter. Moroni’s control is well documented in his
ability to stop on the head of an emotional dime in heated battle and offer
peace to the Lamanites (see Alma 43:51–54). In Alma 48:11–13, Mormon
characterizes Moroni as
a strong and mighty man; he was a man of perfect understanding; yea, a man that
did not delight in bloodshed; a man whose soul did joy in the liberty and the freedom of his country, and his brethren from bondage and slavery;
Yea, a man whose heart did swell with thanksgiving to his God, for the many
privileges and blessings which he bestowed upon his people; a man who did labor
exceedingly for the welfare and safety of his people.
Yea, and he was a man who was firm in the faith of Christ, and he had sworn
with an oath to defend his people, his rights, and his country, and his religion, even
to the loss of his blood.

Such a man, a man of perfect understanding, a man firm in the faith of
Christ, would not let his temper get the best of him. Mormon saw Moroni as
a man in control of his emotions in battle, as well as in his interaction with
Pahoran.
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Our Cultural Blind Spot

However, Pahoran grabs our sympathies. His response to Moroni is measured
and peaceful. He explains his problem—the kingmen having ousted him
from control of the government. We feel for his difficult situation, believing
that he was doing his best, given the conditions. Does Mormon, the abridger,
share our feelings?
To answer that question we need to take an internal look at the parts of
our culture that provide the frame for our interpretation. First, all the wars
and difficulties borne by the Nephites seem very remote to us. We don’t experience the fear of death that the Nephites dealt with on a daily basis. We don’t
feel the starvation that the two thousand stripling warriors experienced as
they struggled to defend their land. We don’t mourn the loss of brothers, sisters, mothers, fathers, and children captured, enslaved, and murdered by the
Lamanites. Those are things Book of Mormon people understood, but most
of us do not. Thus it is very easy for us to sit in our own “thoughtless stupor”
as we interpret actions and make judgments.
Second, our culture sets us up to sympathize with Pahoran and fault
Moroni. We as a society are susceptible to excuses, regardless of their merit.
In a famous psychological study that has come to be known as the “Copy
Machine Study,” Dr. Ellen J. Langer showed that we accept just about any
excuse when the cost to do so is low. In the study, Dr. Langer stationed a
“plant” at a busy graduate school office. This was in the 1970s and 1980s, when
people relied on a copy machine rather than a computer printer for copies.
The plant would approach the person making copies and ask to “butt in” to
make copies. About 60 percent of the time the interruption was allowed. We
probably believe that it is a sign of our goodness and empathy that we would
honor someone’s request based on urgency. However, Dr. Langer took it a step
further. The plant would again ask to interrupt someone at the copy machine
but furnished the reason as “because I have to make copies.” Even with such a
meaningless reason (after all, they all had to make copies), the people stepped
aside nearly 95 percent of the time. Our internal scripts compel us to honor
excuses. Dr. Langer discovered that meaningless excuses lost their power only
when the plant had a huge amount of copying. At that point the people saw
a higher cost to themselves and became more discerning about the excuse.4
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Pahoran’s Case

The “Copy Machine Study” has great implications for us in judging the conflict
between Pahoran and Moroni. Pahoran offered an excuse for his behavior. In
Alma 61:3 Pahoran explains that the kingmen had “risen up in rebellion.” He
explains his dilemma and we naturally accept it, many times adding on a good
measure of sympathy. Unfortunately, the companion of that type of sympathy
is recrimination for Moroni and his accusations. Once we know of the excuse
and accept it, Moroni begins to look like quite the cad. Accepting the excuse
costs us nothing, since we do not feel the same threat, starvation, and mourning that the Nephites did. However, if we stop to review Pahoran and the merit
of his excuse or reason from the viewpoint of those enduring the consequences,
we inevitably begin to see Captain Moroni in much better terms.
Some of the first to pay the price for Pahoran’s inability to send troops and
supplies were the 2,060 stripling warriors. These were presumably seminaryaged (or younger) young men sent to fight a man’s war. Having fought
vigorously and valiantly, they were left with no food, no reinforcements, and
no communication to tell them why. Alma 58:7 says, “And it came to pass
that we did wait in these difficult circumstances for the space of many months,
even until we were about to perish for the want of food.” This is not the
hyperbolic starvation that we joke about with growing teenage boys. These
boys were on the verge of death by starvation. When reinforcements were
sent, the number was not only inadequate, but embarrassingly inadequate.
Perhaps if Arnold Frieberg had painted two thousand emaciated stripling
warriors marching to fight a battle, we would begin to understand the injustice.
Would it have helped them to know why they were not receiving more help?
It would certainly have helped them in planning what to do. Yet, though a
small contingent of men was able to arrive, a message from Pahoran did not.
If we were to make a modern-day analogy, it would be like our sending
two thousand seminary students to Afghanistan to fight a war and then
abandoning them with no word as to why. Could Pahoran have at least
notified them of the problem? If he was able to send a small contingent of
men, he certainly could have sent word so they would at least know they had
not been forgotten. We would owe that to our youth, and the Nephites owed
it to theirs.
The next group who were affected by Pahoran’s silence were the people
of the city of Nephihah. Because Moroni had not been informed of the
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problems with the government, the city of Nephihah fell. We read that as one
more event in the account of the war. The Nephites, however, knew the people
whose lives were lost because of the “exceedingly great slaughter” (Alma 59:7).
Had Moroni known of the problems in Zarahemla, he would have known to
protect the people of Nephihah better, and many lives would have been saved.
If those lost lives had belonged to our brethren or sisters, we would certainly
look at Pahoran’s reason for not reinforcing the city more closely.
We know why Pahoran did not send reinforcements. We do not know
why he did not send letters informing people of the problem. We might
wonder if his messengers might have been captured. However, we know that
“soon after Moroni had sent his epistle unto the chief governor, he received
an epistle from Pahoran, the chief governor” (Alma 61:1). We have to wonder why he was able to respond quickly to a threat from Moroni but not to
appeals for assistance.
In his response to Moroni, Pahoran states, “I was somewhat worried
concerning what we should do, whether it should be just in us to go against
our brethren” (Alma 61:19). Two millennia later we can read this verse and
admire Pahoran’s desire to make the right decision. However, his contemporaries surely must have wondered about it. About ten years earlier, during the
judgeship of Nephihah, Pahoran’s father, Captain Moroni had to order the
execution of “whomsoever of the Amalickiahites that would not enter into
a covenant to support the cause of freedom” (Alma 46:35). Then, five years
before, the kingmen rose up against the newly elected Pahoran. Once again,
“Moroni commanded that his army should go against those king-men, to pull
down their pride and their nobility and level them with the earth, or they
should take up arms and support the cause of liberty” (Alma 51:17). Surely
Pahoran did not wonder at the justifiability of going against their brethren in
these former occasions. Why would he wonder about it in this new but familiar situation? In addition, we are left to wonder if Pahoran turned to God for
guidance in this decision as Moroni did.
Strength and Weakness

With all of these things in mind, Pahoran becomes a much more puzzling
person. Why would he debate the justifiability of going against his brethren
when it had already been done twice? Why did the kingmen rebel, once
immediately after Pahoran was installed as chief judge, and then again
when Moroni was no longer there to back him up? Was this a reflection
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Pahoran responds to Moroni’s epistle.
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on Pahoran? Why would he not inform the entire Nephite nation of the
rebellion instead of limiting his proclamation to “this part of the land”
(Alma 61:6)? Why wouldn’t he immediately inform his armies of the coup
so they would understand why more reinforcements weren’t coming instead
of allowing them to languish in a starved state? Why did it take the deaths
of many of his citizens, whom he had sworn to protect, and the consequent
threatening letter from Captain Moroni before he shared the problem with
his chief captain?
The answers to these questions may reveal in Pahoran what many of
us find in ourselves. We correctly honor him for his “long-suffering” in
not reviling against Moroni’s accusations and threats. Given the anger
and contention that we so often see in our day, we value his example. But
what if his greatest strength (long-suffering) was also his greatest weakness
(passivity)? If his enemies knew him to be even a little passive, they would be
very anxious to take advantage of it, once when he became chief judge and
then again when his chief captain was busy elsewhere. If he knew the armies
needed support, but he didn’t know how to get it for them, he might send
smatterings of supplies and troops (“the best he could”) without explaining
why. He might try to fix the problem himself “in this part of the land,” not
wanting to distract Captain Moroni and the other armies. If he loved peace
but felt unsure about enforcing it, he would worry about the justifiability of
going against his brethren. And once his chief captain laid out a strong plan
for correcting the situation, he would embrace it and encourage it. Besides
being a sterling example of long-suffering, perhaps Pahoran also serves as a
cautionary example of what Elder Dallin H. Oaks described as the dangers
of our strengths becoming our downfall.5 But Pahoran also illustrates Elder
Richard G. Scott’s statement that “the Lord sees weaknesses differently than
He does rebellion.”6
It appears that both Moroni and Mormon see Pahoran as a good
man. Moroni’s heart “was filled with exceedingly great joy because of the
faithfulness of Pahoran, that he was not also a traitor to the freedom and
cause of his country” (Alma 62:1). And Mormon writes of the two of them
working together, “having restored peace to the land” (Alma 62:11). But
Mormon clearly sees Moroni as the “strong” and “mighty” man (Alma 48:11),
“resisting iniquity” (Alma 48:16) to the point that “if all men had been, and
were, and ever would be, like unto Moroni, behold, the very powers of hell
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would have been shaken forever; yea, the devil would never have power over
the hearts of the children of men” (Alma 48:17).
While Moroni’s letter to Pahoran was harsh in a Church context, in the
context of loss of life, starvation of valiant youth, and war, we can begin to
understand how his letter was inspired and how it did indeed shake the powers of hell. This interpretation shows Pahoran to be a good man. However,
regardless of interpretation, his actions could not be characterized as shaking
the powers of hell except when he worked in concert with Moroni. Perhaps
that is why Pahoran’s name was not included in Mormon’s list of other men
of God who were “no less serviceable” (Alma 48:18–19).
Why Is It Important?

Many might wonder why it’s important to discern the difference between
Moroni and Pahoran. The Lord answers that question through Isaiah: “Wo
unto them that call evil good, and good evil, that put darkness for light, and
light for darkness, that put bitter for sweet, and sweet for bitter” (2 Nephi
15:20). Mormon makes it clear that Captain Moroni is an example worth
following, but he doesn’t say the same for Pahoran. It is important that we
understand why lest we follow the wrong example.
Next, it is important for us to understand our cultural weakness for
accepting excuses. This is not to say that we shouldn’t have and extend compassion for others. It does mean, however, that we should discern between
compassion and pity. In many scriptural instances, including with Moroni
and Pahoran, the Lord shows us that we should be willing to help all those
who are willing to try. Pahoran expressed the desire to fight against the kingmen, though he had not yet mustered sufficient force to do so. Captain
Moroni turned his attention to gathering people to reinforce Pahoran, and
they successfully defeated the kingmen. The Savior illustrated this issue also
with the woman taken in sin. He did not condone her sin (“go and sin no
more” acknowledges that she was in a state of sin). He did, however, give
her a chance to repent. We, too, should be willing to work with weaknesses—
whether our own or others’.
This is an important concept because unless we understand it, we can get
confused about how to show love. We often think we must accept excuses
in order to show love. When we do so, we tend to follow the same pattern
of sympathy and recrimination many have done with Pahoran and Moroni,
respectively. We see through Moroni that if the excuse allows undesirable
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behavior to continue, we should not indulge it. Just as mercy cannot rob justice, accountability must accompany compassion.
Pahoran also serves as a cautionary tale of how an uncontrolled strength
can also be a weakness. His slowness to anger is definitely a lesson worthy
of emulation for our day. On the other hand, his apparent passivity likewise
becomes a warning to us against seeking peace at any price.
Finally, as religious educators we must draw the lesson that we must stand
for and behind our youth. They need to know that as they seek to righteously
do their duty, we will do all in our power to support and succor them. To do
less must surely be displeasing to God.
Men such as Pahoran can offer us encouragement. When our strengths
are still our weaknesses, we can know that as we strive to do our duty, the
Lord will accept our offerings even though we don’t yet have the strength
of Captain Moroni. Most of us are not born with that kind of strength
and will. But with patience, work, and the grace of God, the good in us can
become great.
Perhaps a review of how I came to these insights would suggest greater
and more comprehensive applications of the principles so far discussed. They
came as a result of my academic training and personal experience. I have
taught English as a second language for many years and have become very
aware of the importance of cultural awareness, of other cultures as well as
of one’s own. An example will illustrate. A senior missionary couple was
serving in a Latin American area several years ago. Their emails to family and
friends reflected the typical frustrations with language learning. But they also
commented several times on how the people would sit outside their homes
and watch the traffic go by. They were incredulous that people could find the
traffic that entertaining, and their emails started reflecting a hint of disdain.
Two of their correspondents with a knowledge of Latin culture wrote to
them to explain that while the American culture is one of doing, the Latin
culture is one of being. The people weren’t sitting watching traffic because it
was entertaining or because they were lazy. They were doing it because it gave
them a chance to talk and visit and develop relationships, much like people
did in America decades ago by sitting on their porches. Once the missionary
couple understood this fundamental difference, they realized they had been
offending people by curtailing their visits to just a few minutes in order not
to impose on their time. The new cultural understanding of both their own
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culture and the Latin culture allowed them to become much more effective
missionaries and to love the people with greater understanding.
As we attempt to understand scripture stories, we have to keep in mind
that the past, in many ways, is a foreign country. While we may not be able to
describe what that culture is, it is helpful for us to at least understand our own
cultural tendencies. These form the framework through which we interpret
meaning.
In addition to understanding cultural differences through my profession,
personal experience has provided the greatest lessons. There was one experience in particular that started me on a path to a new way of viewing the
world. It happened years ago when I had gone through a very hard experience.
I decided I would go to the temple and pour my heart out to Heavenly Father,
and I expected that he would comfort (pity) me. I was in for a big surprise.
I found, to my amazement, that God did not feel one little bit sorry for me.
I wondered why and realized that it was because things were going to turn
out so well for me that pity was out of the question. That experience was the
first of many that slowly taught me that pity is antithetical to respect; you
cannot respect anyone you pity. I learned that excuses are a cheap appeal for
pity. On the other hand, I learned that God has tremendous compassion. The
difference is that with compassion, there is always an expectation of getting
better. Respect is fundamental to compassion. When someone is pitied, there
is little expectation that he or she can get better. In that sense it is damning; it
is very difficult to help raise someone you pity. And when we accept excuses
based on pity, we validate in that person a sense of helplessness and hopelessness. The people we pity believe they cannot do better because no one
requires them to.
All of this applies to Captain Moroni because he believed everyone was
capable of choosing the right. He gave his enemies abundant opportunities
to make the right decisions in laying down their weapons and covenanting to
keep the peace. And when Pahoran complained of the “helplessness” of his
position, but showed a willingness to follow Moroni’s plan once it was laid
out, Moroni worked to help him achieve it. Like Nephi, Moroni knew that
unto each person it is given to act, rather than to be acted upon (see 2 Nephi
2:26), and he expected others to act accordingly. He showed compassion to
Pahoran by helping him meet that standard. And as religious educators, we
can do the same for our students. We can show faith in each student’s ability
to overcome and triumph as we help him or her to achieve the lofty goals the

Moroni and Pahoran

115

Lord has given us. As we drop our belief in and reliance on excuses, we will be
able to hasten the Lord’s work and even help shake the foundations of hell.
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Enduring to the end appears to correspond to the lifelong task of walking up this straight and narrow path
until one qualifies for eternal life.

or several generations, Latter-day Saint discourse has privileged four
basic principles and ordinances of the gospel. In 2004, however, the
historic introduction of a comprehensive missionary handbook featured five
principles and ordinances in its lesson on the gospel of Jesus Christ.1 This was
followed in 2010 with a revised handbook for Church leaders which, under
the heading “The Gospel of Jesus Christ,” lists the same five principles:2
1. Faith in Jesus Christ
2. Repentance
3. Baptism of water
4. The gift of the Holy Ghost
5. Enduring to the end
This quintet of basic principles now appears to be systematically reflected in
all curricular materials produced by The Church of Jesus Christ of Latter-day
Saints. The fifth principle seems to have been introduced without any fanfare
or even notice.
While scholarly discussion of this fifth principle in Latter-day Saint
circles goes back to at least 1991,3 members for over a century have relied
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almost universally on the statement of four basic principles and ordinances
in the fourth article of faith, first articulated in Joseph Smith’s 1842 letter to
Illinois editor and politician John Wentworth, for an account of “the laws
and ordinances of the gospel”: “We believe that these ordinances are: 1st,
Faith in the Lord Jesus Christ; 2d, Repentance; 3d, Baptism by immersion for
the remission of sins; 4th, Laying on of hands for the gift of the Holy Ghost.”4

Long before the writing of the Wentworth Letter, early Mormon missionaries,
as documented by David J. Whittaker, often used these kinds of summary
statements to explain the Latter-day Saint message.5 Whittaker found that
these statements could be shared with local newspapers and published
on broadsides when missionaries entered into new areas to facilitate their
engagement with local populations. For the first decade, the revelation now
known as section 20 of the Doctrine and Covenants (at that time known as
the “Articles and Covenants” of the Church) was used most frequently in this
way. But over time, various missionaries composed their own, more analytic
statements.
One of the earliest of these, apparently composed by Brigham Young’s
brother Joseph in 1836, was published in a Boston compilation of American
religious creeds and clearly acknowledged the Book of Mormon requirement
that Christ’s followers endure to the end: “to ensure eternal life, a strict
obedience to all the commandments of God, must be observed, to the end.”6
Most influential were the writings of Parley P. Pratt. His 1840 Late Persecution
of the Church included earlier material, but featured a new introduction
enumerating and briefly explaining five principles of “Theology held by this
Church.” The first four of these are preserved in the current fourth article
of faith. In elaborating on the fourth principle, Pratt lists all the duties
incumbent on a new Church member: “in short, to continue faithful unto
the end, in all the duties which are enjoined by the Law of Christ.”7
When Parley extracted a four-page version of these principles a month
later in what has been called “the first short tract outlining the fundamentals
of Mormonism,”8 he again followed up on the four basic “conditions of
the gospel,” citing Acts 2:38, with a paragraph listing all the ways in which
these converts must conduct their lives “to walk in all the ordinances of God
blameless” and “to keep themselves unspotted from the world”—but this time
without any direct mention of the Book of Mormon language of continuing
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Parley P. Pratt’s writings in his 1840 Late Persecution of the Church featured a new introduction explaining
five principles of “Theology held by this Church.” Pratt lists all the duties required of a new Church member,
including the charge to “continue faithful unto the end.”
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faithful to the end.9 Similarly, in the same year, his brother Orson listed the
same four “first conditions of the gospel” in an 1840 pamphlet he published in
Edinburgh and then went on, like Joseph Young and Parley, to add explicitly
that it is necessary “to continue faithful to the end, in all the duties enjoined
upon them by the word and spirit of Christ.”10 Nevertheless, these fivefold
formulations did not gain much traction among other early Mormon writers.
It seems probable that these writers did not actually recognize enduring
to the end as a separate principle—even though they always included it
conceptually in their expositions of the restored gospel and typically used
Book of Mormon phraseology to do so.
Eventually the thirteen affirmations of belief from the Wentworth Letter
of 1842 were excerpted by Franklin D. Richards and included in his 1851
“Pearl of Great Price” as “Articles of Faith,” and received canonical status in
a vote of the 1880 general conference of the Church. While enduring to the
end was not recognized therein as a basic gospel principle in article 4, it did
receive a mention in article 13: “We have endured many things, and we hope
to be able to endure all things.”
Although a tradition developed later crediting Joseph Smith with direct
authorship of the thirteen Articles of Faith, they clearly represent an evolution
from the prior decade’s efforts of various Latter-day Saint writers. They seem
likely to have received their final or near-final form at the hand of Orson Pratt,
who continued rewriting and reformulating them in successive years.11 Joseph
Smith had consistently maintained an anti-creedal position, and seems never
to have referred to these thirteen articles in his own speaking and writing
for Latter-day Saint audiences.12 In compiling these lists of teachings, Orson
Pratt and others were drawing extensively on the earlier pamphlet-writing
efforts of Parley P. Pratt “phrases from which are echoed in the later ‘Articles
of Faith.’”13
Book of Mormon Origins in the Teachings of Christ

The significantly intensified study of the Book of Mormon over the last
four decades has contributed directly to this development in doctrinal
understanding.14 In three clearly delineated passages in the Book of
Mormon, Jesus Christ personally teaches his gospel and doctrine to one or
more Nephites. In each one he emphasizes in different ways the necessity of
enduring to the end.15 It may be helpful to describe each of these passages
briefly as a basis for the following discussion.
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2 Nephi 31

In 2 Nephi 31:3–21, Nephi provides a nineteen-verse expansion of 1 Nephi
11:27, in which he had given a brief description of the baptism of Jesus as he
had seen it in vision. In this expanded version we learn that Nephi had saved
perhaps the most spectacular part of that early vision to use as a conclusion to
his doctrinal writings. We now learn that in this segment of the early vision,
Nephi (and presumably Lehi before him) was taught the basic principles of
the gospel or doctrine of Christ by the Father and the Son directly. He quotes
each of them three times. Perhaps because of the way Nephi has separated this
detailed account from his earlier account of the vision, most readers seem to
miss the significance of Nephi’s experience as reported in 2 Nephi 31.
In verse 14, Nephi quotes the Son as saying that if, after a person has
repented, been baptized, and received the blessings of the Holy Ghost he or
she should then deny Jesus, “it would have been better for [that person if he or
she] had not known me.” At this point in Nephi’s rehearsal of this experience,
the Father intervenes to affirm and reformulate the point: “He that endureth
to the end, the same shall be saved” (2 Nephi 31:15), giving us the principal
form of language that is used throughout the rest of the Book of Mormon.
Recognizing the supreme authority of the speaker, Nephi immediately states
his own understanding of this principle as a basic gospel requirement: “I know
by this that unless a man shall endure to the end, in following the example of
the Son of the living God, he cannot be saved” (2 Nephi 31:16).
At this point, Nephi introduces a powerful visual image—possibly original with him—to help readers understand the complete gospel process. He
describes an entry gate that opens onto a straight and narrow path that leads
to eternal life. Then he tells us that “the gate by which ye should enter is
repentance and baptism by water; and then cometh a remission of your sins
by fire and by the Holy Ghost” (2 Nephi 31:17). The remaining principle,
enduring to the end, appears to correspond to the lifelong task of walking
up this straight16 and narrow path until one qualifies for eternal life (v. 18). It
also becomes clear that Nephi sees this divine bestowal of the Holy Ghost as
an essential requirement for all Christ’s followers in the process of enduring
to the end. Not only does it bring the remission of sins, but it also provides a
“witness of the Father and the Son” and shows us “all things what [we] should
do” (2 Nephi 31:18; 32:5).
The next two verses bring the focus down to this fifth principle by asking
rhetorically if getting “into this straight and narrow path” is sufficient for
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salvation. The answer is clearly negative. The convert must now “press forward
with a steadfastness in Christ”—the same “unshaken faith in him” that has
brought him or her to this point. Combined with “a perfect brightness of
hope, and a love of God and of all men,” one can press forward on the path,
“endure to the end,” and receive eternal life (2 Nephi 31:19–20). Enduring
to the end is described here as living in faith, hope, and charity; as following
the Holy Ghost in all things; and, in the Father’s own words, as the way to
eternal life.
3 Nephi 11–15

The same five basic principles of the gospel are delineated for the Nephites
by Jesus when he first appears to them, as reported by Mormon in 3 Nephi
11. In this chapter, we have the first four principles presented and repeated,
but without any direct reference to the fifth principle—enduring to the end
(3 Nephi 11:31–39). Instead, we get the Book of Mormon version of the
Sermon on the Mount, presented as a teaching on the way that those who have
been baptized and have received the Holy Ghost should live their lives. Our
suspicion is that this presentation in chapters 12–14 should be understood as
a discourse on enduring to the end, which is powerfully confirmed at the end,
when the rhetorical tension is resolved as Jesus announces the fifth principle
twice for emphasis: “Behold, I am the law, and the light. Look unto me, and
endure to the end, and ye shall live; for unto him that endureth to the end will
I give eternal life” (3 Nephi 15:9).
3 Nephi 27:13–22

In this final presentation of his gospel to his Nephite disciples, Jesus focuses
on the judgment and the necessity of enduring to the end for all those who
receive his gospel if they will “be lifted up at the last day” (3 Nephi 27:22).
The point is made three times that those who follow Jesus by believing in him,
repenting, and being baptized will be filled with the Holy Ghost. But then
they will be judged by him. Three times it is stressed that they will be judged
according to their works. As in 2 Nephi 31:14, those who do not endure to
the end will be “hewn down and cast into the fire” (3 Nephi 27:17). Enduring
to the end is also termed “faithfulness unto the end” (v. 19).
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Other Book of Mormon Prophets

Throughout the Book of Mormon, this understanding that only those who
have endured faithfully in keeping the commandments of God will receive
eternal life is consistently maintained. Contrary to teachings promoted
throughout much of Christian history, neither a profound spiritual experience
nor the reception of required ordinances will be sufficient. A sampling of the
teachings of Nephite prophets at different points in time makes this clear.
Nephi

“And blessed are they who shall seek to bring forth my Zion at that day, for
they shall have the gift and the power of the Holy Ghost; and if they endure
unto the end they shall be lifted up at the last day, and shall be saved in the
everlasting kingdom of the Lamb” (1 Nephi 13:37).
“For none of these can I hope except they shall be reconciled unto Christ,
and enter into the narrow gate, and walk in the strait path which leads to life,
and continue in the path until the end of the day of probation” (2 Nephi 33:9;
see also v. 4).
Jacob

“And if they will not repent and believe in his name, and endure to the end,
they must be damned” (2 Nephi 9:24; see also v. 18).
“Then, my beloved brethren, repent ye, and enter in at the strait gate, and
continue in the way which is narrow, until ye shall obtain eternal life” ( Jacob
6:11).
Omni

“Yea, come unto him, and offer your whole souls as an offering unto him, and
continue in fasting and praying, and endure to the end; and as the Lord liveth
ye will be saved” (Omni 1:26).
King Benjamin

“Thereby salvation might come to him that should put his trust in the Lord,
and should be diligent in keeping his commandments, and continue in the
faith even unto the end of his life” (Mosiah 4:6).
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Alma1

“Ye have entered into a covenant to serve him until you are dead as to the
mortal body” (Mosiah 18:13).
Alma2

“And behold, they were faithful until the end; therefore they were saved”
(Alma 5:13).
“And whosoever doeth this, and keepeth the commandments of God
from thenceforth . . . he shall have eternal life” (7:16; see also vv. 23–25).
“Having faith on the Lord; having a hope that ye shall receive eternal life;
having the love of God always in your hearts, that ye may be lifted up at the
last day and enter into his rest” (13:29).
“Yea, he that truly humbleth himself, and repenteth of his sins, and
endureth to the end, the same shall be blessed” (32:15).
“Because of your steadiness and your faithfulness unto God; for as you
have commenced in your youth to look to the Lord your God, even so I hope
that you will continue in keeping his commandments; for blessed is he that
endureth to the end” (38:2).
“If he hath repented of his sins, and desired righteousness until the end
of his days, even so he shall be rewarded unto righteousness” (Alma 41:6, cf.
v. 14).
Mormon

“And if ye do this, and endure to the end, ye will in nowise be cast out”
(Mormon 9:29).
“Which Comforter filleth with hope and perfect love, which love
endureth by diligence unto prayer, until the end shall come, when all the
saints shall dwell with God” (Moroni 8:26).
Moroni

“And blessed is he that is found faithful unto my name at the last day, for
he shall be lifted up to dwell in the kingdom prepared for him from the
foundation of the world” (Ether 4:19).
“But that they may be persuaded to do good continually, that they may
come unto the fountain of all righteousness and be saved” (Ether 8:26).
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Moroni goes on to cite the practices of the Nephite church. A priesthood
ordination used this language: “I ordain you to be a priest . . . to preach
repentance and remission of sins through Jesus Christ, by the endurance of
faith on his name to the end” (Moroni 3:3). He also included this requirement
for baptismal candidates: “And none were received unto baptism save they
took upon them the name of Christ, having a determination to serve him
to the end” (6:3). He also taught “that he, through his infinite goodness
and grace, will keep you through the endurance of faith on his name to the
end” (8:3). Also, “for they die in their sins, and they cannot be saved in the
kingdom of God” (10:26). A thousand years after the great vision given to
Lehi and Nephi gave them the language of enduring to the end, it was still in
prominent use by the Nephite church and prophets.
Enduring to the End in the Bible

While the language of enduring to the end does occur in the New Testament,
the concept shows up more often in other forms. In Matthew 10:22 (see also
Matthew 24:13; Mark 13:13) Jesus warns his disciples that they “shall be
hated of all men for my name’s sake: but he that endureth to the end shall be
saved.” Less clearly, we can see the principle underlying other language. A few
examples from the Gospels might include the following:
“Narrow is the way, which leadeth unto life” (Matthew 7:14).
“Every tree that bringeth not forth good fruit is hewn down, and cast into the
fire” (Matthew 7:19; see also Luke 3:9).
“And he that taketh not his cross, and followeth after me, is not worthy of me”
(Matthew 10:38; see also Mark 8:34–35).
“If thou wilt enter into life, keep the commandments” (Matthew 19:17).
“Thou hast been faithful over a few things, I will make thee ruler over many
things: enter thou into the joy of thy lord” (Matthew 25:21).
“No man, having put his hand to the plough, and looking back, is fit for the
kingdom of God” (Luke 9:62).

While these examples and numerous others demonstrate clear continuity
between the teaching of Christ’s gospel to his contemporaries in Palestine
and to the Nephites, the principle of enduring to the end has not been
consistently included or emphasized by Christian theologians as it was by
Nephite prophets.

126

Religious Educator · VOL. 15 NO. 3 · 2014

Preach My Gospel

In his recent history of Preach My Gospel, Benjamin White briefly mentioned
the inclusion of enduring to the end in the third lesson (on the gospel of Jesus
Christ); however, he does not seem to notice that this is a significant expansion
of the traditional definition, nor does he offer any account of the reasoning
behind this change.17 We do know that Preach My Gospel was the outcome
of a lengthy process overseen closely by Elder M. Russell Ballard because of
his assignment to preside over the Missionary Executive Committee in those
years. Through the good offices of Elder M. Russell Ballard, I have obtained
some additional explanation from the Missionary Department for this 2005
expansion. Primary and extensive attention was given first to the task of
formulating the missionary’s purpose: to “invite others to come unto Christ
by helping them receive the restored gospel through faith in Jesus Christ and
His Atonement, repentance, baptism, receiving the gift of the Holy Ghost,
and enduring to the end.”18 The presentations of Christ’s gospel in 2 Nephi
31 and 3 Nephi 27 provided the basis for this formulation—with an eye to
the requirement in Doctrine and Covenants 20:37 that baptismal candidates
manifest “a determination to serve him to the end.”19 We now see clearly that
the consistent inclusion of this principle in authoritative Book of Mormon
presentations of the gospel played a key role in the process that led to this
expansion of traditional approaches based on the fourth article of faith.
Notes
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Mormonism, ed. Daniel H. Ludlow (New York: Macmillan, 1992), 2:556–60.
4. Joseph Smith Papers: Histories, vol. 1: Joseph Smith Histories, 1832–1844, ed. Karen
Lynn Davidson, David J. Whittaker, Mark Ashurst-McGee, and Richard L. Jensen (Salt Lake
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org/paperSummary/church-history-1-march-1842?p=1.
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sources for the thirteen articles of faith listed in the 1842 Wentworth Letter. See pp. 520–46.
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14. See Noel B. Reynolds, “The Coming Forth of the Book of Mormon in the Twentieth
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revised focus in Latter-day Saint scripture study.
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will be found in Noel B. Reynolds, “The Gospel According to Mormon,” Scottish Theological
Journal, forthcoming.
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31:18–19. See Royal Skousen, ed., The Book of Mormon: The Earliest Text (New Haven, CT:
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Skousen, Analysis of Textual Variants of the Book of Mormon: Part One, 1 Nephi 1–2 Nephi 10
(Provo, UT: Neal A. Maxwell Institute for Religious Scholarship, 2005), 174–81.
17. Benjamin Hyrum White, “The History of Preach My Gospel,” Religious Educator 14,
no. 1 (2013): 146–47. White’s master’s thesis includes a visual used by an earlier Missionary
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Michael Hubbard MacKay, Gerrit J. Dirkmaat, Grant Underwood, Robert J. Woodford, and
William G. Hartley, editors. The Joseph Smith Papers, Documents, Volume 1: July 1828–
June 1831. Salt Lake City: The Church Historian’s Press, 2013. 558 pp. US $54.95; ISBN
978-1-60907-577-4
Matthew C. Godfrey, Mark Ashurst-McGee, Grant Underwood, Robert J. Woodford, and
William G. Hartley, editors. The Joseph Smith Papers, Documents, Volume 2: July 1831–
January 1833. Salt Lake City: The Church Historian’s Press, 2013. 550 pp. US $54.95; ISBN
978-1-60907-598-9

F

Joseph Smith Papers, Documents, Volumes 1–2

or those who are unfamiliar with the variety of publications coming out
of the Joseph Smith Papers Project, it is helpful to point out that the
publications are divided into six distinct series entitled Documents, Journals,
Revelations and Translations, Histories, Administrative Records, and Legal
and Business Records. Ultimately, the publication plan calls for approximately
twenty-four volumes in total, a number that will likely be adapted as the project nears completion. Already in print are volumes 1 and 2 of the Histories,
volumes 1 and 2 of the Journals, and volumes 1 and 2 of the Revelations
and Translations, as well as a large facsimile edition of the Revelations and
Translations. A potentially overlooked feature of the Joseph Smith Papers
Project agenda is the fact that the heart of the project, the Documents, is
now appearing in print volumes. The Documents series will be the most revolutionary in shaping the way we understand the growth of the early Church
and in reenvisioning Joseph Smith through the documentation he left behind.
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For example, volume 1 of the Documents series begins in the introduction
engaging the various methods Joseph Smith used in the translation process,
including the use of the glasses set in a silver bow (i.e., the Urim and Thummim)
and the dark or almost-black seer stone that was placed in a hat. The astute
reader will notice that lds.org posted a short doctrinal-historical discussion of
the translation process employed in the Book of Mormon entitled “Book of
Mormon Translation” near the time Documents, Volume 1 appeared in print.
These types of examples show how influential the findings of the papers can
be. Additionally, the 2013 publication of the LDS scriptures drew heavily
upon the work being done at the Joseph Smith Papers Project, and as a result
many of the introductions to the sections of the Doctrine and Covenants
have been revised, sometimes in significant ways.
The first two publications in the Documents series are organized
around the principle that the documents—revelations, letters, minutes from
meetings, deeds, licenses, and other miscellaneous documents—associated
with Joseph Smith’s lifetime take center stage in the publications. Each
document is introduced with a rich and detailed historical discussion,
followed by a transcription of the document. Each document is also heavily
annotated, providing the reader with important information regarding key
individuals, dates, and places. Each of the first two volumes also contains
richly developed appendices, historically accurate maps, a linear chronology
of all of the documents in the volume, and important miscellaneous entries,
such as an entry in volume 1 on the characters copied from the gold plates
and a discussion of the testimony of the Book of Mormon witnesses.
The volumes published thus far represent the high-water mark for LDS
documentary editing. The volumes are making public an unprecedented
amount of material on early LDS history and in particular on the life of
Joseph Smith and his associates. The accompanying website is equally helpful
in giving the reader access to full-color photographs of the documents
in question and in providing access to transcriptions and brief historical
sketches. In my opinion, the editors should be commended for their
painstaking attention to detail and the overall quality of the publications.
The volume introductions and historical introductions for each document are
particularly valuable. The revelations that were later collected and published
as the Doctrine and Covenants are included in the volumes and are noted in
brackets. The simplest way to access their contents is to use the calendar of
documents at the back to locate the document of interest and then to thumb
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through the volumes to find the documents, which are presented in historical
order.
Historians will quibble with certain perceived shortcomings in the
volumes, particularly with the absence of or almost complete lack of citations
of secondary literature. Mormonism has a particularly rich historical genesis
and scholars have created a significant amount of commentary on the
beginnings of Mormonism, as well as on the documents themselves. The
absence of citations of these secondary discussions is at times noteworthy, and
the absence can be interpreted in one of two ways: the editors intentionally
wanted the documents to speak for themselves without entering into the
scholarly fray to interpret them, or there is an intentional agenda to spark
a new conversation in which the Joseph Smith Papers Project becomes the
center piece in providing access to the key documents in that discussion.
Perhaps both goals were intentional.
Many will wonder whether or not they should purchase the Documents
volumes or even the other volumes in the series. Those same readers may also
wonder how these publications differ from the influential classic Teachings of
the Prophet Joseph Smith. As the various series are making abundantly clear,
older publications about Joseph Smith were at times incomplete and unaware
of many primary sources relating to the Prophet and his contemporaries. This
series will initiate new publications, new biographies, and new histories of
the early Church. Those studies will not be radically different, but they will be
much more informed. And so to those who wonder about purchasing these
volumes, I would recommend that they become part of your library if your
goals are to understand the Prophet Joseph Smith and to be informed about
the early history of our Church through the oldest surviving documents. In
the next two decades there will be new studies and summaries of this material,
and some readers may want to wait for those.
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New Publications

The Oakland Temple: Portal to Eternity

To purchase any of the following publications, please visit www.byubookstore.com and
search by book title or ISBN number, or call the BYU Bookstore toll-free at 1-800-253-2578.

Richard O. Cowan and Robert G. Larsen

The Oakland California Temple plays an
important role in the culture of the Bay Area.
This book tells the story of the temple from
early prophecy to the construction and dedication and through its jubilee. When David O.
McKay announced that the Oakland Temple
would be built, referring to prophecies by
Brigham Young and others, he declared, “We
feel that the time has come when these prophecies should be fulfilled.”
ISBN: 978-0-8425-2760-3, Retail: $29.99

Joseph F. Smith: Reflections on
the Man and His Times
Edited by Craig K. Manscill, Brian D. Reeves,
Guy L. Dorius, and J. B. Haws

Called to Teach: The
Legacy of Karl G. Maeser
A. LeGrand Richards

Karl G. Maeser has rightfully been called the spiritual architect not only of Brigham Young University,
but also of the Church Educational System. As the first superintendent of
Church Schools, he helped found and maintain over fifty academies and
schools from Canada to Mexico. He helped develop the public education
system in Utah and helped establish the Utah Teachers’ Association. The students he taught personally included future US senators and members of the
House of Representatives, a US Supreme Court justice, university presidents,
and many General Authorities.
ISBN: 978-0-8425-2742-9, Retail: US $32.99

This book is a compilation of presentations
from a BYU Church History Symposium. It
features more than twenty messages about the
life of Joseph F. Smith, including chapters by
Elder M. Russell Ballard and Joseph Fielding
McConkie. Elder Ballard, great-grandson of
Joseph F. Smith, describes how the Lord prepared President Smith to lead the Church.
Several scholars, historians, educators, and
researchers highlight aspects of President Smith’s life, including his boyhood
and adolescence, family and personal relationships, doctrinal contributions,
developments in Church government, initiatives taken during his presidency
in education, building construction, building the Laie Hawaii Temple, creating the seminary program, and public outreach.
ISBN: 978-0-8425-2847-4, Retail: $31.99
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By Divine Design: Best Practicies for
Family Success and Happiness
Edited by Brent L. Top and Michael A. Goodman

The prophets of God continually raise their
warning voices and lovingly give counsel
to strengthen our families and heighten
the spirituality of our children. This is a
gospel-centered “best practices” book for
husbands and wives, fathers and mothers,
that is founded on prophetic teachings and
substantiated by good science. This book will
help readers gain new and important insights
about our most important responsibilities in
time and eternity—our families.
ISBN: 978-0-8425-2850-4, Retail: US $27.99
By Our Rites of Worship: Latter-day Saint
Views on Ritual in History, Scripture, and
Practice
Edited by Daniel L. Belnap

While negative meanings are often attached to
the words rite and ritual, these terms simply
mean “with correct religious procedure; in
the manner required, properly, duly, correctly,
rightly, fittingly.” Thus the term perfectly
describes an array of practices within our
Church, including baptism, the laying on
of hands, and temple ordinances. This
book explores the relationship between the
performance of priesthood ordinances (or rituals) and the power of godliness
that is mentioned in Doctrine and Covenants 84. Just as in biblical and Book
of Mormon times, rites are an essential part of God’s plan for his children.
The messages in this book help us understand ritual and its profound role
within the Church so that we are able to recognize the transforming power of
our rites of worship.
ISBN: 978-0-8425-2841-2, Retail: $27.99

Nauvoo and Hancock County, Illinois: A
Guide to Family History and Historical
Sources
Kip Sperry

This comprehensive family history reference
book describes hundreds of genealogical and
historical resources for Nauvoo, Hancock
County, and west-central Illinois. It includes
descriptions of original records, primary and
secondary sources, computer databases, finding
aids, guides, websites, indexes, manuscript
collections, newspapers, oral histories,
historical and genealogical periodicals, library
collections, and much more. It also includes an extensive bibliography of
genealogical, local history, and historical resources.
ISBN: 978-0-8425-2857-3, Retail: US $35.99
The Ministry of Peter, the Chief Apostle:
The 43rd Annual Brigham Young University
Sidney B. Sperry Symposium
Edited by Frank F. Judd Jr., Eric D. Huntsman, and Shon
D. Hopkin

This volume sheds important light on the
mission of the man whom Jesus himself
referred to as “the rock.” As a sometimes fallible
but nonetheless earnest disciple, Peter is an
important example of grace, transformation,
service, and power. Essays in this collection
treat his cultural background and context, his
role in the apostolic church, many of his noted
teachings, and his important legacy in early Christianity and the Restoration.
ISBN: 978-1-60907-922-2, Retail: US $31.99
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Upcoming Events
Sidney B. Sperry Symposium
Friday and Saturday, October 24–25, 2014
The symposium will be held in the Joseph Smith Building. The title of
this year’s symposium is “The Ministry of Peter, the Chief Apostle.” The
symposium will shed important light on the mission of the man whom Jesus
himself referred to as “the rock.” Presentations will explore Peter’s cultural
background, his role in the apostolic church, many of his noted teachings,
and his important legacy in early Christianity and the Restoration. Peter is
one who overcame his own weaknesses to become one of the most powerful
witnesses of the divinity, mission, and Resurrection of Jesus Christ. The
keynote speaker will be Elder Bruce C. Hafen. For updated information, visit
rsc.byu.edu/symposia/sperry.
Religious Education Student Symposium
Friday, February 21, 2014
Held in the Wilkinson Student Center from 9 a.m. to 3 p.m., this symposium
provides a forum for students to research, write, and present papers about
religious subjects from a faithful perspective. All BYU undergraduate and
graduate students attending BYU–Provo during winter semester are invited
to submit a paper. A number of writers will receive cash prizes for their outstanding work, and all presenters will be invited to a luncheon from 11 a.m.
to 1 p.m. For more information, visit http://rsc.byu.edu/studentsymposium.
Watch for a call for papers.
BYU Easter Conference
March 27, 2015
The conference will be held in the Joseph Smith Building auditorium. This
year Elder Spencer J. Condie of the Seventy will be the keynote speaker.
Other speakers will be BYU professors Matthew O. Richardson and Jennifer
Brinkerhoff Platt. Each will talk about the Savior, his life, his mission, the
Atonement, and his influence in our lives today.

These events are free of charge, and registration is not required. Some event details are
subject to change. For more details, please visit us online at rsc.byu.edu/conferences
or contact Brent Nordgren at 801-422-3293.

Staff Spotlight
Research Assistant

Katie Carlile is a sophomore from Orem, Utah, studying early
childhood education. She has been working at the Religious
Studies Center since June of 2013 as a research assistant.
Some of her favorite job responsibilities are maintaining the
website, organizing parties, and doing other miscellaneous
tasks for the faculty at the RSC. She enjoys spending time
with her immediate and extended family. Katie looks forward to serving a mission in Lubbock, Texas, later this year.
Editing Intern

Rebekah Weaver is a senior from Boise, Idaho, and studies
English and editing. Sometimes her studies make her dance
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